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L One, of five NMcrfonald's Action Packs, these
instructional materials fcr ninth and tenth graders (and more able
sixth and seventh graders) have inccrpcrated ideas around three
career develcpment gcals--subject relevance, career awareness, and

- self-awareness, The action pack contains six units--three units each
'in the sutject areas of language arts and sodkal -studies--in an
interdisciplinary approach. Fclloving an introduction that gives
suggestione for use of ccmmunity resources, these six units are .
presented journalism, radio, tele#hone, community geography, Co
municipa} government, and local lsAMs. The format 'for each unit is as
follows: "(1). introduction, which highlights career developmnent goals
and their impcrtance‘ (2) exploration activity, which emphasizes the
career awareness goal thrcugh a cemmunity- learning approach and .
includes student objectives and directions: (3) application activity,
which emphasizes subject relevance by student application of selected
skills, knowledge, and/or attitudes and ihcludes stydent objectives,
.directions, and ideas for extensions: and (4) eXtensions'or ways to
enrich the material, Student .activity gheets suitable fcr -
reproduction are provided for each uhit. (YLB) ‘\w\ .
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“!'Ac! o - %ﬁ career education, is Asmstant Superintendeni of Apache ] -~
. Juhction Public Schools in‘Apache Junction, Arizona. T
" Most sighth or ninth graders used to learn quite a blt about A draft edition was reviewed by an advisory panelof |
careers and the-community just In the normal process of mdlvtduals experienced in both curriculum devetopment and!
growing up. There was a good chance that the fathet owred . tareer education. Special thanks are due to the following
{ & tarm @1 a small business or worked as an individual crafts- individuals for the thorough reviews they provided at both the
man. And that the son or daughter would follow a similar- =+, outline and draft stages. ‘
~ course. It not, thefather's work was not lar away fromthe . ™ Frank Burtnett, Associate Executive, American Pemonl
* home and what he did was tangible and underst@ntjaele | and Guidance Association .
Therg were not 80 many occupations to choosd tromk ‘Dlane Girard, Writer/ Editor, Communications and / \
R oday's young person faces a more difficult prospect .- Education Gioup, Mazer Corporation
of knowing there are gimds{ unlimited opportunities, but not b, po .
knowing much about what they are or what path to take to Jan Kilby, Director, Project on Career Education, Nnti(m P
. them Fathers and working mothers find it harder to describe al Councll of Teachers of E{‘?‘Sh o
their work, usuelly périorméd miles away from the home, and Anita Mitchell, Senior Membér of Protessional Staff, |
ctwidren are less likely to do what their parents did. it was - Southwest Regional L}aboretory for Hesearch and |
easior to see and egpgrience the community at work in a Development /
,smaller town then itisAn a large metropolis. Most schools are - .
: Iarge institutions largely isolated from the world of work.-So s:,:ngz;,egcz&?;aroﬁﬁmw t:t;mty Specialist J7nef <
we have to work at it harder if youth are to get the under- -
standing they need of the world of jobs and careers. Jerry’gV anser, Pringipal, Wheatridge Junior High SF"O()'

The approach in this McQonald's Action Pack recog- Jetterson Cdunty Public Schools, Wheatridge, CQ.
nizes the whole community as a learning opportunity. There - o The draft edition underwent a trial review by experﬁenced
is a need to ge g people back in touch with the commu- teachers trom three schools - Hamilton Middle Schoolin
nity and its n)dﬂbt{ft)t:{r‘\s and to get the community back in Seattle, Washington; Wheatridge Junicr High School jn :
teuch with them. There is a need to recognize that Iearnmg Wheatridge, Colorado; and Apache Junctign Junior High o
'isa larger matter than “education,” apd that teachers can - " School, Apache ?ctlon Arizona. They provided excelfent ~ ., '
help guide the learning that can teke place outside as well as tdedback to underscore fhe- uselulness ot these idegs in ’
inside the classroom. . typical junior/middle school classrooms.

Wae have agreed in this coyntry thatadtﬁatton is a public We at the Laboratory are pleased with the resufts of this .
matber. Most of our children attend elem&ntary and second- effort and knéw thq Pack will be a usetul instructional re-. ) i’
ary schdols that are publicly supported and publicly - - sdurce. W/ 9 . - !
managed. Increasingly it seems appropriate for the public S
and private sectors to work together to strengthen all of our S Lawrence D. Fish, Executive Director { . Y :

. institytions. The perspectives regources and biases of one . Northwest Reglonql Educational Lebore ~ ot _
sector can often broaden and strengthen and bajance those Portland Oregon 97204 ; :
of other sectors. , , !

But how can business involve itself in education‘and still ; "
avoid conflict? These action packs offer ong’answer to that R , / T
questton The resources of a large corpgration sypport the ' . ;

-independent work of gurriculum experts and help make > . - P N
* supplemental. materials, availeble to professional teachers ..~ .. . T ’_" " ’
and chilgren. ~ TABLE OF CONTENTS ~ = '/

The goals, content and methodology are set by the . s ] *
schools and by professional educators. v ; n ‘

Education and learning are about thé whole of Ilte and Why & Career Action Paok: X / v ! Py
the work aspect should never become the Central.or sple ¢ How to Use the Action Pack . 1T T
purpose of education. Yet if work is only a part of life, it is an , ; ‘ ‘ .
extremely important part. The schools can help bridge the- : . A . ' ; ) ;
classroom to the community, and youth to adulthood . The Cornmunity A'Great Resource for Learncn?’ .1A .

Willard Wirtz . ' — . : : . .
Chairman of the Board =+ v . ,LANGUAGE ARTS f _— a
National Manpower Institute Unit 1 - Journalism . . 3 v
) ’ Unit 2 - Radio . " & " .
FOREWORD ' ( . * . Unit3: Telephone - T
~ ‘ M N v
“This McDonaId s Career Action Pack was written by Roebert SOCIAL STUDtES, o
'E. Blum and Carolyn D. Raymand and produced under the . ' A , !
" auspices of Northwest Regional Educational Laboratory. The Unit 4 - Communuty Geogrephy * 9 s
-, writing team was assisted by-Linda Doyle and Sharon Komari Unit 5 - Municipal Govetnment . ) \ '}i

with editorial help from Connie Irani. Design ahd graphics are .
the work of Warren Schlegel. - ‘
Duiring the preparation of this Pack, Dr. Blum was bt\
teave from his post as coordinatotof career, education for
ttarson County, Colorado, Public Schools'to direct a
egtonal career education communication project for the
Laboratovy Dr Raymdnd a nationally rpcognized Ieader in
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bolh for the Indeual and for socioty

wmr A CAnnnAc ON PACK?
r W :

Teachers are always eager to find exclting Instrucﬂonal
materials which are easy to yse. This is aspecially true when
the materials are related directly to topics in the curriculum at
the appropriate developmental leve!s of their students.
Teachers also know that the incorporation of caredr develop-
ment goals and objectives into instruction helps make learn-
ing meaningful and interesting to students.

That is what this Career AotIOn
You will find that the topics selacted fre those frequen;l
taught in language arts and social stypdies.

This Actian Pack is intended for-gighth and ninth grade
students and the mor e able sixth and seventh graders. The
activities are ungraded to allow ior/(eacher selection based
upon the diversity of student a(b&' and readiness.

* The acfivities have been gned arcund the typical

. career development needs of students of this age group, who *

are in what many call a period pt"identity development.”
Students are becoming more Independent. They are exper-
lehcing accelerated physical, Inteilectual and soolal growth
The activities, therefore, arg designed to help students
accept themselves outwardly and to assist themin their
cladifjcation of sel.
Most students of this ageare beginning to make tenta-

tive cateer choices, and it is important that they examine

career fields realistically. Students need to be encouraged to
explore a variety of careers and not to restrict their choices

400 soonN.

. They need aléo to begin to develop ef{ectlve decigion-
makifywkills. Career development takes place within a
lramework of rapid socigtal and occupatlonal change. The
ability'to make wise declslons will benefit stidents through-

/ out life in an bver-changlng society.

as around three
din every unit

_ The Action Pack has incorporated |
career developmdnt goais. These goals, f
aim to familiarize students with:

- Subject Relevance - the contdbutlon of formal education

to effective everyday living and especially to work settings

" and sltuations (both paid and non-paid). :
+ Career Awareness - careers, their énvironments, benems

Jequiremgnts, and relationships to lifestyle.

« Self-Awareness - personal tharacteristics and their

relationship to personal actions.

In addition, each unit will rsghllght selected career

development goals that include teaching students about:

+ Decision Making - the nature and usi of processes for

resolying problem#ithrough systematic decision making.
ndence of Werkers - how workers depend on
éac rin their work, . ~
* Interpersonal Skilts - positive and eﬂectlve.ways of * .,

relating with other papple. ° *
+ Lifestyle ard Value of Success - the varieties of lifestyles -

and the measures of success assoclated with careers and

experienced by workers.

* Personal Values - how students’ own value systems affect "

% are affected by given situation&; how personal values
cdmmunity values may confiict as well as coirttidé.

« Aptitudes and Training -What abilities are needed in
various occupations, and what training is required for them.
- Discipline of Work -the importance of individual responsl
. bility, in any work situation. .

- Socletal and Economic Causes and Effects - how
peopie in various occupations interact with soclety:and the
economic warid, and the Implications of this relatlonehlp.

ck Is'designed to S .

‘activitie’s. They are conveniently indexed at the back of the *

The (,uroer Action Pack provrdee ways ot teachers to
Iintegrate these concept&uslng two major types of activities.
One is an exploration activity, which utilizes the community
as aresource fof learning. The second is an application

_ activity, In which students use subject-related knowledge or

skills in a career-related way.
L

HOW TO USK Tu:'Acﬂou PACK.

This Career Action Pack contalns six units - three units each
in the subject areas of language arts and soclal studies. A
unique feature of the units is thelr interdisciplinary approach
Each unit covers'material relating to both subject areas. As a
result, if you are a teacher who specializes in just one of the
two subjects, you might still want to look ever and choose:
activities In the other area. Q’:realeo may- wish to consider
teaming with others to teach units as interdisciplinary .
oxercises, with each subject area wlthln a Ieseon being
taught by the teacher in that area.
In @ach unit you will find the following format
- Introquction. This section includes generat information on
the unit,the highlighted career development goals,anda -
statement regarding the Importance of those goals. '
- Exploration Activity. In this activity, students explore the
concepts being taught through a community leaming .
laboratory approach. It helps the students understand the
occupations and related lifestyles of workers withina .’
particular line of work. The activity emphasizes the career
awareness goal. This-section includes student objectives
and directions for conducting the activity.

+ Application Activity. In this activity, students appiy select- -

ed skills, knowiedge and/of attitudes that-are commonly
taught in the subject area. ,The theme gmphasized in this
activity is that of subject r?evance Student objectives,
directions for conducting the activity, and ideas for exlen
sions areincluded.

+ Extensions. These sections of each actfvity suggest ways .

you may enrich the material being taught.
Each unit has spirit masters for-student use as pari oft

booklet. These reusable masters will produce about 200
copies. . :

/- v.os

THE COMMUNITY - A QREAT

RESOURCE FOR LEARNING

Every ye‘ar you 8% a teacher spend p'good deal of time
searching for ways to enhance your basit instructional
program. Some of the best learning experiencee you can

arrange for your students are those that involve community

resource persons - pedple from l\ualnesa. Iabc". Indugtry,
and goverpment.
i Community members hetp your students in the foltowlng
wAys:
« Showing them how what they are leamlng now wil be
applied later -
« Introducing them to a variety of careeroptlons providing
first-hand information that will: help therh make occupational
and educational decisions
« Increasing their understanding of how wor‘k is important to
the well-being of individuals and our society -

- Involvement with community members-can also help you
~ achieve the following goals S . v

- "

'
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+ Adding meaning fo what you are teaching - whal your
‘stidenjedire leaming . . '

sin students to positive adult role models in a
varietyof jobs ' .

_+ Adding Tariety to the instructional methods youuse -

+ Improving communication between you and the community
you serve - helping improye the image of tha school in the
eyes of the community ‘

« increasing your understanding of the workpiace outside

. wchobf - the workplace which mostat yout students will
enter when they leave school

This section aims to help you make the community one of the

Many resources you use in bringing an outstanding educa-

-Yiona! program to youy students.

. Experiences that involve Community Resoutces
Most people think of two types of prodomos\fvith commu-
nity resourcbs - speakers and tours (tietd trips). But there are
many ways to use your community. The chart below sug-
gests a fgw additional ways —and then use your imagination..

. ) . ' . - . I

'Pﬁnnlng Learnin Expirloncn
with Community Resources * .

N

. ” o
tis ifiportant that each uee of commpnity resourcesbe
thoroughly planned and organized. The suggestions below
will-help you think about each detail of the experience sq itis
Beneficial to all invalved. | - Lot i
* Decide on the objectives to be accomplished by the experi-

+ Think through exqctlly how the oommun!t& resource experi- ._

« Choose from among the rhany sirateqies lor using conimu-
ity resotirces the one that best fits your objectives and the
studepts'learping axperience. '

+ Determine the kinds of queations to be asked qf (informa-

“ tion to be gained from) the munity resource person.
This is Dest done Wwith student involvement.

- Dacide on-the kind of community resource person you want,
find a particular person who tits the type, and contact the '

+  persoh to gefagreement on his or her participatian.

« Work through the fogistical details of the éxperience with the

community resource person (date, time, place, equipment
. and materials nesded, etc.). : )

“Work out internal logistical problems as needed (transporta-
tion, parent release forms, space, equipment and materials, ’
administrative approvals, etc.).”

~

Preparing Commupity Resourcé Persons
for the Experience , ‘

* Equally important to preparing students:is preparing commu- .
nity resqurce persons. Here are'some tips: " ’
- Maké personal contact at the resource's place of business
whenéver possible. ' .
« Make sure the person knows exactly how he or she is to be A _
" Involved, as a speaker, as atotr leader, as a facilitator of
small group exploration, etc. o
- Discuss the objectives to be accomplished, questions to be
answered, and procedures to be followed. Let the commu-
nity resource person know what you'expect of students.
< Provide characteristics of students - their ages, interests,
abilities, etc. Help the resource person make the experience
appropriate to the audience. L
« Establish the approach to be used by the community

R

L.

~ehce ',“‘" into your overall program. SN . . resource person In interacting with the students and let the
,0‘ .o 3 . | :
r— "T - n A
Type of - . Approximate. -
Experiencé No. of Students T L Emphasis
| Tour (field trip) ) Up to 35 (specitied . 1-3 hrs:; - Brief togr\)f the facility. Overvie'"w of .
: ’ S by the resource) . ? organization's purpose, operation, work force,
' . ; ) etc. by interviewing workers on the job.
Seminar (speaker) .. Nolimit - + 1-2hys, “Community resource comes to school to
e : d E oy describe his/her career and/or discuss L\ e
T _ _ . career-related issues.. -
Telelecture Upto80 ° 30-45 min. _ . Studeﬁts interview Wo’{:(ers over the phone.
. ' ' - : =" \Workers' voices are amplified through special
' ) ow telephone equipment. . \)# :
Small group , 2-9 2-10.hrs:" Group recélves overview of an organlzation,l MY
explgration visits departments, shadows workers, ‘and/or
, o ! . crmpletes simple job-related tagks. ‘
Incdividugl exploration "1 T , * 2-16 hrs, " Individual student observes and discusses a,
Voo . , ‘ ' specific job with a community resource ‘
;- \ . . : person. ) N ~
Exfended exploration 1 , 15-30 days Projects are plannedfor a commulity
T . 2-4 hrs./day resource site in whichthe sudenthasa =«
' Voo : : : strong career interest. _ 2
- ot R . . . ' *
Community ~10 Negotiable Students complete side-by-side problem-
-¥internship 3 ' D .solving projects yith a community resource .
o ) -~ - person (especially good for gifted and
‘ talented students). s

-
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" -~good listenl

* Have students préctics

- srall group exploration, or individua) oxplon
« After teaching

_ Follow»Thrbugh Aﬁﬂ: the Exporlonco

'ﬂuutopwllldlnchthcbonoﬁuonhoaxpoﬂmtnrall _
plnldpantt Give rooognltion and thanko to tho oohmunlty

.tudontt know whnt to oxpoct : .
« Find out about sny ‘special requirements ~ utoty precau-

tions at & community resource site, types of information not

avallable, particular feelings or attitudes held by the com-
munity resource parson - and let students know about
theim,

+ Determine uny pmllmlnary study requirechof students prk)r

. to the experience and see that It is done. '

+ Confirm the date, time, piace, and arrangement one or two
days before the experience. ) '

P nng Mma for Experiences
Community Resources N

This step is critical torthe success of expsriences involving
community resources. Students must know the purpose of
the experience, be prepared for their partin it, and under-
stand the importance of the Image they project to oommunlty
resources. Students are representing the schoot; they must
know this and bk ready to assume the résponsibility. Some
suggestions are:

« Discuss the purposé and objectives of the community -

contact. Let students know how the experience fits Into the

- program.

« Work with students to establish the information to be gained

from the community resource and develop the questions to
be asked. Students shouki know the line of questioning tp
be pursuqd even if specific questions are not written. *

« Cover the logistical details with students. Make sure that all
those participating understand the arfangaménta and will
fokow through.

« Discuss matters of etiquette and re

pation, evalua
Be sure s nu hava the skills they need to he

most from expgfiences with community resource.pe
interviewing In , talking on the telephone, malilng
introductions, writing lottm ofc. Do not assume students
have these skills even though the§ are 14 or 15 years old.
Some activity idou you may wantto use to buid noodod
skills folow;

« Have pairs of students plan and simulate a telophono

interview. You may havo to discusas telephone otiquetto with

them first. .
+ Have students practice face-to-face interviews uslng a

achool staff person or a volunteer parent as the ipterviewee.
introducing a community resource
(hypothotical) who has come to y’ur classto make a

"« Have pairs of studerts’ practice introducing themselvesto a _
* community résource person whom they are mesting forthe |

first time at a community resource site.
+ Have students, after practice and thorough planning, mako

utelephone cali to invite a,oommunny resource person to

speak toyour class. -
+ Have students, after practice and hglannlng. calla
- community resource to arr (ﬂeld trip),

about business letlers, have students prac-
tice writing letters inviting a hypothetical communlity re- -
S0UICS person to school and thanklnq the person after a
prooontatlon .

Mty with \ students
hnkwos being pmparod dress, partiei- . -

1

resource person and have students tell him or her what they

have leated. Good follow-through will assure cooperation In

the future. For instance:
« See that formal appreclation I8 expressed at the conclusion
of the resource experience. Later on, a thank-yot note from
you and the studeNts is appropriate.

« Asslst students In analyzing the signiticance of what has
been learmned. Make appropriate concludinty assignmants
that will help them relaté whht the resource person has told

" themto classroom work. .

. Evaluate the experience. This will bolster continuing efforts
lo imptove the quality of experiences from the point of view
of the resource person, the teacher, and the students. ,

Unitl - Joarnalism
Wrmng skilis are esaontial for today's youth Students need

" tg be motivated to use these skilis. T’(?yheed to accept
and di

. responsibijity for good work habits sciphne. This unit

. ties both of these essential skills into two activities using'the .

In the explogation activity, students take tour of &
" n‘owspapor office to discqver the processes used in produc-
Ing & néwspapaer from start to finish. During the tour, they

meet many of the workers and interview them, Workers are

. asked about their responsibilities and the discipfine that their

. dlsclpllno that

_work requires. During these on-site interviews, ideas will be

. generatdd on how to write good news articles. These idoas ,
© . willthen be used in the second activity. . .

» Inthe application activity, students discuss the criteria
for & well-written news article (headline, lead, body). They
use this information to write news arficles on a topic of their -

selection. Students then edit one another's articles. T
prepare copy and submit their articles for publication int
class, school, ge local newspaper. Students then discuss the
task required of them. They also share .
ways the skills Ioamod willhelp them in othor fe endeavors.

11 Explomlon Actlvlty

NEWSPAP!R WORKIIi(SKILLS
AND DISOIPLINE

Obhetlvn = v .
“Studenis will bq able to: !

+ define newspaper terms and descrihe tasks of nowspaper

workérs. )

+ list several areas of self-discipline which newspaper
- workers must pgasess to be successful. :

apeclfy three pans of anews stovy hoadllne Iead and

' name geveral languaqe arts skills leamed in school which .

' are.used by newspaper workom . .

L)

\



Dlirections ' .
Make arrangements for a site visit to a newspaper plant.

T {indicate that as part of the tour students would like to inter-
. view a variety of workers, especially those who work with the

writing of the news or feature stories (8.9., reporter, news
editor, copy editor). If possible, arrange for a few of these
workers to ba available after the tour for in-depth dialogue

_ with students on what makas a good news story. If the tour is

‘fot possible, arrange to show a film on a newspaper plant
and theq Interview wotkers in claas or over the telephons
(using & telelectum approach if posslble)

Start tho acttvtty by pbotng nvorat quootlom tothe
students. Ask:
1. Do you think you would like to be a newspaper writer?
2. Do you like tQ write stories?
3. Do you like people, and are'you interested in what hap
ns to them?
4..Can you work under pressure? .
5. Do,you know how to find accurate-information?
6. Do you take notes easily on information in class? .
7. Do you think and plan things out before you write?
8. Can you meet deadlines? .

= 9. Are you objective and able to tell fact from optnlon?

These are just some of the skills n G)(feded M newspaper work.
Ha\te—students suggest other ne ed skills.

Pnpuro studonto to take a tour of a nowopapor
plant. Distribute Word Rugzle 1.1a. Indicate th\at the puzzle
will heip them become familiar with terms, lafguage-uded,
and the types ol workers ji.a newspaper plant. The word
puzzle is.for them to work on prior to and after the tour. -

So that students can learn about workers and the tasks-
they perform, they will be interviewing workers at the site who

. . wse writing skills, Distribyte Interview Form t. tb. Go over the

t

’ lno CMcno 1979,

directians on the form. {f more than five-workers are inter-
viewed, assign various students to record the information on

different workers. Also, assign different studehts the respon- -

sibility for dsking the varipus interview questions. Teams of
four stugents could be established. Be prepared in the actual
tour to prompt workors op the content, if needed

. A Note that otudento wlll be asking workon to com-

ment on the self-discipline required (n thelr work (ques-
tion 2). Note the questjon to be ‘asked of the workers. Stu-
dents areto check those areas of discipline that the workers
mention. Indicate that writirig is considered a skill and a cratt,
but it requires discipline. Go over the areas ot discipline (as .

" identified by Benedict Kruse*):

1. Distipline of Concentration - to be able to cut off noise
and distractions - both in the work aatting of the plant and
whan they are interviewing or listening to someone. )

' 2.Discipline of Organization - to havean organized mind, to _

be able to put thlngs in order, and to sort out the important
iterns.

.3. Discipline of Meeting Dndllqo s~ 1o meet the pressures
of ng things done on time, and to be ablé to perform
quickly. -

4, Dtsclpltne Imposed by Splco lnd Lcngth -to wrtte wlthln

arequired limit. ..

5 Discipline of Prbductlvlty - to be able to wrtte alot all the

* time in a 8hort amount.of time.

6. Discipline of Quality - to write and dettver a story well, fo

use words cleverly, to write with clarity and to convey

spoctat thoughts to readers

. JournaNem: Print and Broadcast, lonod,(ct Kru*clonco R,urch Associates,

~q

7. Discipline of Constructive Criticism - to be abia to
criticize one's own work, accept the crttlclsm of others, and
to be able to rewrtte

Conduct the site visit. Interview all types of workers.

Have students visit with writers after thp tour for in-depth

dialogue on what makes a good news article.

When the class reconvenes, divide it into small
groups to-discuss the information obtalned In the visit.
Make group assignments according to'the four questions,
used in the interview. Have g@ach group report its findings,
and let other students add to the ideas generated. Point out
relevant skills including sentence structure, grammar, punc-

.tuation, capitalization, and creative writing.

Next, provide the answers 10 ttié word puzzie whichs -

reproduced tor-you on the spirit master. .

Extensions «

- Have students make up their own word puzzles ustng

_ newspaper terms and workers not in the original puzzle.

+ Develop 1 list of areas of self-disgiptine and interview all
types of journalists regarding the type of discipline required
of the job.

- Have studerits generate lists of language arts skills taught .
at théir grade level using textbooks. Then have them nete

* which of these skills are used by the many newspaper
workers identifiecin the unit, and what other kinds of
workers use these skills.

+ Have students examine popular magazines, professionator

" trade jounalis, and other publications and identify requtred
writing skiils, . .

-

1.2 Application Acivity
WRITINGAS

- Objectives . :

Students will be able to: '

-+ spacify the criteria for a good headlme Iead sentence, and
body. ¢

* write & news story including a headline lead sentence, and
body of story according to criteria specified in the unit.

« list skills learnied in school that are used in writing news
stories.

Directions

To prepare for thigactivity, obtain onough nowopapon

, s0 that each student will have & paper. Most daily or
weekly newspapers will readily respond to your request for
muttiple copies of their newspaper for a specific period. They

- appreciate an opportunity to grqom future readers and

consider it a public service.Also begin to Identify pub-
lishers to which students might submit articles.

Begin this activity by telling otudonto that they will
write a news articie and then exchange articles to edit
one another's work. Their aim will be to submit their article
to a3chool or community nevapaper for publication.

Distribute newspapers to otudonto and have thom
\ look for headlines that seem to catch their attention. -
Have them read the headlines aloud and discuss what
.makes them stagqouf Mention criteria for a good headttne .
For example: v '
1. Tells In very few words what the article Is abotit and gtves
tho main idea of the arttcle ina capsute form, sihce most
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readers scan headiines to decide what to read

- 2. Usually efpressed in positive or negative terms - soldom .

are neutral terms uged .
3. Attracts attention to get readers into the “copy" In order to
soll” the story.

Some students may br)n up the boldness of type or
print, which aiso attracts reader attention. However, since in
thelr writings students will not have control of this, it will not
be considered. \l v

Next, have students find what they think are good
lead sentences. Give atudents & few minutes to find ne
they like. Have students in pairs share their lead sentences,

and then call on a few students to read them. Note that leads

differ depending on the type of articles. For (’nstan_ce, a
feature story starts with informa¥on that is ot greatest interest
to the intended audience. The news story presents the most
important information first. See what criteria students can
come up with for a good lead sentence. Be sure to include
these attributes:

1. Summarizes the yrticle -

2. Short'and simple e

* 3.Covers inthe firsttwo or thiee sentences what are known

I

as the "tive W's and the one H" (who what, when where,
why, how)

Distribute Cﬁtoﬂa Ft;t A Good News Stoiy 1.2 and go

over nirte criferia for the body of a story with students:

1. Present facts in order from the most important to the least
important. A news article always foliows this rule of des-
cending erder of importance. Journalists call it the “'In-
verted Pyramid.” One advantage of this approach is that it
helps eggors when they need to shorten an article. it also
lets readers know that when the$ choose to stop reading
an article, they have Yead the most important information.

2. Use sente which are accurate and clear. Big words
“are usually not'used.

3. Make the article objective. This is not an editorial. If must
be factual, accurate, and fair.

4. Use vivid woMqthat make readers see, smell, taste, hear

-or feel what is being described. Paint piojures with words.

5. Use specific words to tell the story. For exampie, say

poodie rather than tdog.

6. Vary sentence lenhth. Use long and 9hort sentences. Keep

paragraphs short.
7. Write the article inthe thtrd person No words like “we,"

“ours,” "your," ‘yours,” or "I" aliowed. ‘
8. Provide transitipns between paragraphs:

.9. End article by joining conclusion with beginning sentencex

«.  Have students pick a topic of news interest and prepare

to meetthe criteria. Have them check their grammar, punc-

tunﬁon and spelling. .

newspaper.

‘When students have tinished thelr storles, collect -
them and redistribute to pairs of students for editing.

Have them use the Criteria hardout. Students should then .
get together and meke suggbstions and changes before _,f

submitting their stories to you.

1 4
Halp students in getting their articles puinshed etther. ]

through a local or school newspaper. Perhaps the {ocal
newspape *m publish a series of articles written by the.
students. Al alternative is for the class to publish its own

!

Finalize the activity by dlocuulng with atud-ms

'_ what they léamed about themssives regarding the
* discipline needed to accomplish thelr task. Also have

-

' thctr article. Encourage them to reread and rewrite the article |

-

- values pertain 8

L

them identify how this experience in school can help them in

other work situations, either.now or later.

Extenslons -

+ Give students a series of facts and have them write head-
lines and lead sentences, or give them headlines ang Iet
them write imaginary sfories.

+ Have students select an article from the newspaper and
have.them extract mair ideas. Then have ther critique the
stary using the critgria for a well-written article.

+ Have.students write gther types of articles Such as feature,
sports, or editorial articles.

+ Have students clip feature articles of several types and
writing styles. Discuss how they ditfer in dpproach and how
all are different ﬂ‘om the hard news story.

ro
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Unit2- Rndlo

Most students ot this age are beginnmg to anter atime in
their lives when the opiniens of others, especially their peers,
are vary important to them. Stidents need to develop listen-
ing skills and then to determinie how what they hear influ-
ences them. The purpose of this upit is to assist students In
using listening skills to explore their own values and the
values of others,

, Inthe ex Ioratton activity, students will have a panel
dtscusston orinterview with a radio program director (or
person who acts in this capac\ty) aradio station news editor

. (or person who acts in this capacity), and a-loqal talk show ‘
; personality from a radio station.

» Initially all pane! members will be.asked about their work
to familiarize students with exactly what.they do and to

‘provide practice in listening skills. Then students will ask

questions prompting discussion among panel members
about how the values they portray on radio conform or
conflict with community values. Students will ask about how
ifically to each panelist's job, and they will

write answers-to their questions on a handout used during

* the discussion.

"= In the application activity, students wil ligten to a radio
program during class. They will discuss values andbiases

they heard on the program, thys clarifying the compatibility of ‘

their own values with those expressed on the radio program.
Students will aiso be given examples of situations

relating to values in which a radio program director, news - -

editor, news director, and local talk show personality might

- find themselves. Students wiil discuss these situations and

suggest possible actions.

"..».. _ . -

o . >
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" 2.1 Exploration Activity
' LISTENING AND VALUING
Objecti
Student w\'m% be able to: - ' A

.

« list several active Kstening skills. ,

« describe how values are porirayed on radio programs, how
these valugs rm of confict with community yalues,
and I?w radio workers. handle values and biases.

Directions ' :
in planning for this activity, prepare a panel of workers
.. from & tocal radlo station. Workers ndeded are those who
- function in the roles of program director, news aditor, and
tocal talk show personality. If the panel is not pogsible,
the workers could cdme to the class one at a time or
be intervigwed over the phone using a telelecture approach.

Start the activity by asking students:

1. Have you ever experienced a situation in which you

thought the other persqn was not hearing what you said? -
“ How did you feel? :

2. Have you ever found yourself trying to listen to someone
alse and realized that you have not heard the last 15
seconds of what he or she has said? And the-person has,

- cbviously, just askpd you a question. How did you feel?

3. Are there ways to tell whether or not people arefistening !
(tace, body movement, etc.)? -

Explain to students that to be a good listener one hasto
be attentive - to think. Some peopte call it “active listening”

or listening with the “third ear” (the mind). .

. Have students generate what they think are sugges-
tions for good “active’ listening skills. Here are
examples: - , .

1. Giving full attention, resisting distractions

2. Reflecting on what is being said, and seeking the important
themes : .

3. Waiting for the speaker to finish without interrupting

4. Clarifying what Is being said when you first have a chance
to respond; asking questions before you give ygur thought

5. Having the person repeat what was said, if necessary

6. Taking nojes as to whatjs being said, if appropriate Y

7.Beingreadyto respond - . o

To help lflustrate the difficulty In listening, have

students see how much they can remember of the
~ following statement without taking notes: "

' Radlo Station KWCR transmits 18 hours & day:from 5
s+ a.m. to 11 p.m. on the AM frequancy of 1280 and the
. FMrequencyof 970. '
' Then have studenta list on a piece of paper what they
heard. Tell students not to speak out or share answers just
yet. DS not give answers! -~ _
1. Whatare the call letters?

2, How many hours do they transmit?

. 3. What times do they transmit?:

- 4, Whatis the AM frequency?  ~
5. Whatis the FM frequency? * o
Now have them tumn the paper over. Have them jot notes

3

dowp as you repeat the statements ahd questions. Provide ™

_ answers to see how well the students listened.

" Inroduce some of the following ideas: -~ ~ .
1. Discuss how radio ting is restricted by the capa-
* bilities and W_lnq-.kms of tho,nudlomo T

L4

“their own reactions to what was said.

-

2. Share how a radio station's success:is based on how well it
presents programs to the listenaers.

3. Famliarize students with some of a radio station's work&vs
and thelr tasks. s .

_ 4. llustrate how people in soms positions in the station have

to make decisions regarding values which affect many
people.

Prepare students {df a panel discussion with a radlo
station program director ‘or producer, news editor, and a
local radio talk show personality. Distribute and go over
the Panel Discusslon Questions2.1: - { :
1. From the program manager students can discover why
certain programs are.or are not aired and why theyare ¢
placed in certain time siots. Students can ask about
local programming and wt at determines the topics and -
approach for these shows. They will also leam what impact
community values haveé on programming and how these
values are detérmined. - )
2. With the news editor, students can inquire about the
process for determining priority among news stories and
_ what approach will be used on the stories.
3. With the local talk show personality, students can ask not
~ only about how values play a role in his or her work, but
also questions about the work, the effect of this work on .
lifestyle, and how the personality handies any recognition s
that comes with his or her prominent position and how
subjects studied in school relate to his or her present job. -
Have students generate additional questions. Indicate
that they are to take notes and that after the discussion they ¢
will be comparing notes regarding what they heard. :

After the actual panel discussion has besn complet-
od, have students discuss the content of thepanel .
information as It relates to the questigns on the handout.
Note similarities and differences. Have students examine

Extension . .

« Have students keep track of radio programs aired over &
two-week period. Have them analyze their listening patterns
in terms of program purposes. They could also log values
beirig stated in the programs and compare them with their
own values. v : .

2.2 Appiication Activity

WHAT DID | REALLY HEAR?

Objectives
Studenis will be able to:

.« discriminate among four main aims of communication -to
" Inform, to persuade, to entertain, and to express an opinion,

- given a radio news program.

« list values and/or biases which were portrayed, given a
radio talk program.

« describe what they wou
values. “ .

‘do In certain sjtuétlons relating to
7

’ Directions

Before starting the activity make sure that you have a '
radlo for use in the class. If time is such that the class

. period tannot be uset, seléct a pasticular radio show which
students can all listen to at home or play one that was pre-

viously recoided by permission. The show shouldbeonein -

* whigh opinions are being expressed.

~ “

. .9 * r
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" have one or more of the following four aims:*

indicats to students that listeners frequently do not
pay much attention to how the media influence them.
Point out that listeners need to Jecide how they are going to
be influenced. People need to be good media tonsumers, to
make intelligent choices.

Point out that all communications media programs
1. Toinform ’
2. To persuade
3. To entertain
4. To-express an opinion ‘
By.identitying the aim of the message on the radio, students
can décide whether and how to listenr Mention that many
programs may have more than one purpose, but one usually

is emphasized. Knowing the purpose will help students make

more intelligent choices.

~ Have students all listen to the same-radio program in
olass (or after school in the evening). Have them listen with
the following questions in mind:
1. What is the purpose of the program?
2. What are some of the values displayed or portrayed on the

program? °

3 How do you fee! about these values heard?

Have students recall the good listening skills discussed in the
exploratory activity. )

* After Ilct;nlno to the program havegtudents, in
groups of five, compare notes and:repol specific con-
clusions to the total group. .

Distribute the if | Were . . . Activity Sheet 2,2 to each
up of five students. Each member will play the role of a
lo worker. Specific problems relating to values are given
to which studerits are to respond. Students should read their
card to the other members of their small group and diacuss
what they would do. Thert as an entire class have members
who had cards alike tell their solution to the problem. Stu-
dents should note similarities and differences. o
Explain to the class that while they were doingthis.
‘activity they were taking one another's values into account.
Mave students (if desired) share how their values were being

influenced by others.

Wrap up the agtivity by suggesting that students
‘should now be more awaie of values, biases, and opin-
s when listening to the radio. Have students note how
elge they coyld use these skills as intelligent consumers of
other forms of media. ..

Extenglons -
-« Obtain teletype capy aad’Fave students write news stories

for radio. Discuss the biases and/of opinions and the values -

students may have incorporated into the stories. .

« Encourage students to write a radio script and to record iton
a tape recorder. The approach should be documentary and
should dealwith confiicting values. Studerits could then

discuss the various values. :

.+ Hdve students keep track of radio programs listened to overl'"

a two-week peticd. Have them analyze thelr listening
patterns in terms-of program pyrposes and discuss how
good tutoring skills are helpful in finding jobs outside com-

munications. They could also log vajues being stated inthe

programs.
. . . ¢ o

A

'Mydm.'m'Khm;yé‘vmﬂm, Englewood Cifts, N.J., 1971,
\ : " 3
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Most students-are familiar with the use of the telephone in
their homes. They are less knowledgeable about proper
telephone etiqyette. It is important for young adults of this
age to begin to Bppreciate the full potential of the telephone
as a personal and business communications tool.

Students are seldom familiar with what happens behind
the scenes to make the teléphone a dependable communica-
tions tool. Few students know about the workers who make
the telephone possible or about electronic communlcalyns

¢ technology. -

The exploration activity in this unit involves some infor-

* mation-gathering tasks and a tour of the telephone company.

It allows students to interview workers to gain anincreased
understanding qf relationships betweeri work and lifestyle
" and the effect of technology on future occupations in com-
funications. .’
The application activity emphasizes telephone etiquette
in & variety of situations through a role-playing activity and a
survey of telephone users. -

3.1 I!"iploratlon Activity

TOURING THE TELEPHONE.
COMPANY - .

Objectives P

Students will be able to: - g

« identify a variety of occupations within the telephone com-
pany and identify tagks associated with each. )

« specify ways in which advances in telephone communica-
tions technology have caused social and economic
changes in our society. ’

C

Directions = . '
To conduct this activity a site visitto a telephone com-
pany needs to be planned. Set up your tour several weeks
in advance. Indicate that several workers need to be inter-
viewed. Confirm the tour date and time in writing after the
telephone arrangements have been made and include in
your correspondence the special areas or topics you are
~ Interested in. Some suggestions follow:
1. An exploration of the variety of employee occupations in
the company and the tasks requirements
2. An examination of the technological innovations on the
:’torimn and how these will atfect communications about
obs -+ . '
3. Tips on telephone ethlgene, especially as it relates to
1 business use of the telephond Coe
" If the tour is not possible, ah alternative would be to
obtain a film frofn the local telephone company or to invite
telephone workers to the class as guest speakers. '

RS
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. .Begin the activity by asking students to brainstorm
in small groups all the occupations they can think of

_within the telephone company and to record these within
each group. Have the small groups report back and make a:
master list of these occupations. Than discuss whether these
occupations were in existence 20 years ago and whether
they might be in existence 20 years from now.

Indigate to students that they will be taklng a tour of

the telephone company. .

“ Indicate that during the tour students will be Iooklng at
three areas:

1. Variety of occupations in a telephone compahy, as well as
how long those types of occupations have been in exis-
tence and what the occupational outlook ig for those

. occupdlions
‘2. Futurg developments in the telecommunications industry a
. and their effects on workers and consumers

3. Proper teIephone etiquette, especially as it relates to

workers who use the telephone frequently in their work

Havﬂtudonts generate two questions each for the
above three areas. Here are some questions which mighit be
considered:

_ 1. What tasks are required in your job, and have they
changed recently?

‘2. What current jobs will be eliminated or have recently been
eliminated due 4o technology, and what new ones will be
created?

+ 3. What technological changes have occurred in the past 10
years in the telephone industry (fke lasers and satellites),
andwhat are thegr effects on your workers and consumers
(e.g., new services like speed calling, call waiting, call
forwarding, three-party conference calls, equipment for the
handicapped)?

4. What societal effects do you foresee as a result of ad-
vances in the communications industry?

5. What thirg bothers you most about misuse of the tele-
phone by pgople who use it for work purposes?

6. What is one telephone etiquette tip you could give us?

7. How does the telephone increase the cost effectiveness of
a worker who uses the talephones a part of his or her
work? ' ‘

Develop from these questions a sjpuctured interview _

form which students can use on the tour. Buplicate the f
form for student use. Delegate certain students to ask the
questions of thé varipus workers interviewed.

. Conduct the tour. Insure that workers interviewed
- cover adequately the questions asked. Encourage workers to
elaborate on the socletal and economic effects of technology.

, After the tour, have students form small groupo to
reporton their findings as a resuit of responses ob-
tained. Have them synthesize their comments and put them
into & summation statement '

A

Extensions : :
_+ Have students gather newspaper and magazlne articles on
~ the telecommunicatioris industry that indicate future change
as it relates to either socigl or economic consequences.
« Have students observe themselves and members of the
family in the proper use of telephone etiquette.

[N
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3.2 Application Activity s

TELEPHONE ETIQUETTE

Objectives

Students will be able to:

« identify workers who use the telephone a great deal in their
jobs.

- describe specific telephone etiquette needed in business
and office situations.

- describe negative social and etonomic effects that poor
telephone etiquette might have on a variety of callers.

- describe how the skills learned in school relate to work
situations, especially the skills of speallng listening, asking
for Information, description, and giving directions. :

Directions

In preparing for this activity, several totophono books
with Yellow Pages will be needed, as well as containers
for the role cards. Students willl also need accessto
phones. It'is suggested that local newspaper coverage be
obtained before the activity starts to increase the chances
that employers and employees are aware of the possibility of

abeing part of the survey.

Have students Identity ‘‘pet peeves" they have
noticed when they have spoken to someone on the

i telophono. Distribute and go over the handout Telephone

Tips 3. )

Next play the game *‘Your Etiquette Is Showlng.
which uses Role Cards 3.2b. Make copies for the class
(one set of cards for each group of students). Cut role-playing

. sifuation cards along the lines. Place each set of cards in a

bok or hat. Each sityation card will have two or thrée roles.
Students should bé iff groups of four or five and then again
divided into mini-groups of two or three. One mini-group
selects the role cards and portrays the situation. The second
group will then present the télephqne situation as it should be
done, using proper telephone etiquette. This will provide ,

“before"” and “after” view of each situation. Students can also
develop their own situations, as time permits, to cover tips
not included here. Students love to “ham it up,” and this
gives them a learnlng situation in which to perform.

* Form small groups of stidents. Have them bralnstorm .
all the workers who use the telephone frequently in their jobs
Have the groups report back on these and make a master
list. The Yellow Pages of the teiephone book may be used by
students in identifyjng additional workers and companies
who rely heavily on the telephone in their jobs.

Next have students generate a telephone ourvey
form on which they can gather Information on telephone
etiquette as well as soclal and economic effects result-
ing from the proper and improper use of the phone by
workers. Some of the items considered might include:

1. How important is good telephone etiquette in this person’s
job? o

8 the person use the telephone specrﬁc tech- -
niques th that job?

3. How did the person learn, proper telephone etiquette? _

4. What is the most irritating bad telephoné habit'the person
encounters?

5. What is the most important point in telephone etiquette to
remember and practice? I .

" 6. What are the economic effects if the telephone is not

- !

Pproperly used on the job?
Duplicate the telephone survey torm for student use.



Aulgn a company or comipanies to each student ) “ . “t
who wilfconduct a telephorte interview to obtain the )

* information. The student should first call the company e R L
personnal officer or managdMand sxplain the purpose of the , ST ,
inquiry. Have the students write a script 80 they dre all ’ : '

' making comments. Go over with students sbme ‘tips {or N

writing a good script:
1. Clearly ufderstand what you are to explain.  « ——
2. Include all necessary information in appropriate order. v
Start with a topic outline of the steps, and then stay with Vs )
the outline as you talk. . '
3. Use language that the person you're calling will under- . ’
stand. . : . . _—
4. Make an exact statement of what his or her role Is in the * Unit 4 - Community GQOGI'IP'\V
' survey. (He or she may be the person you will also ghobse '
+ tointerview.) 7 _ The study ot iocal communlly geography and commuriity
T Ask the person you're calllng if he or she has any(ques- » agencies has particular refavance, for students when they can .
, ns. . .+ relate the knowledge gained from experiences In the larger
T, 6. Ak for an appropriate time lo call :,OZM survey interview. . community to their own expetignces in a smalier community,
7.tyo uestis relhsed be gracio(s and express your the school environment. The twq agfivities in this unit are -
. thanks anyway. - \ : X designed to have students xplore commaunity and school
: services which help people meet their social, educational,
. Have students in pairs practice their own telepho and employment needs, and to have them apply research .
“etiquette using the script and the interview form - one skills in the process of exploring.
being the interviewer and another the person in the company. ~y Inthe exploration activity, students survey.community
Have them reverse roles. Then they should crlllque‘bne agency werkers to learn about the operatioh of the agency, -
" another. _ , ' \ervlces provided, and-helpifig occupations eonn d with
- o : . - jh® agency. Sfudents indicate locations of the agenciesona *
Have students begin the process. in this firdt call the. _--cny map posted in the classroom and repott their findings l,g,.&m
student will set up a telephone appointment time to conduct | - the class, thus creating an overvigw of community serv
the interview. Distribute the survey form to each student. * ' and the people who dellver these services. The’hppllcallon
Next, each student will conduct the survey interview over lhe acllvny involves students in researching and planni S
> lelephone - “tareer.development services agency” within theirdwn
‘ _ school, through which they will assess career development
WI_M\ all the interviews are completed, have stu- ' needs of other students. The relationship between needs and

dents compare and contrast the Information gathergd. |~ the services to help maat those nédds thus becomes more -
ote responses common to the areas and discuss these with .  personally meaningful-for lhe student.

students. - ( Both unit activities.emphasize learming about lhe Inler—
) . ‘ : ' _ , depéndency of ard interrelationships betwsen people.
As a final activity, have atudents discuss the rele- "~ Through small group work students learn how fulfilling
vance of the experience as it relates to thalr current . individaal responsibilifies contributes to a group effort. They -
sltuctlom as well as luturo oltuatlom o .t also explore lhelr feelings about working cooporallvely with
. . . others,
Extensions . ’ | Career development goals which are highlighted In the
o « Ask students to keep a Iog ofweach telephone conversallon - . upit include personal values, interdependence of wovkers
they have in the next week and hpw they used, of forgot to mlerpersonal gkills, and declslon making.
' use,proper telephone etiquétte. Also, ask them to make -
“noteg on how the perspn they were speqklng wllh used- . )
proper or impropet etiquette. . *t Explor\allon Actlvlly : i . o
.« Arrange for an expert In technical/electronic lnnbvallons in ’ A
. the telephone company to come and talk with the'class PEOPLE HE ARINO P!OPLI S
“« about the effects of proper telephone lechnlques on Iong- . 7 '
: rahge compaty planning. - . ) Oblobtlvu -
. . . . S @Students will be able to: '
- o } . - - « identify social, educational, and employmenl—or}énled
_ . , . ~ prablems or needs which require the aid of other people. o
Lot o o - +identify community agencies and organizations which
- ' o R I “oow s provider Bewlces in the problem or need areas. B
Lt S s - +. '+ sdescribe the various meanings ascribed to work and the
- R . T . : _ ' satisfactions that can be derlved lrom worldng in occupa-
- O - llong whieh'help others.
., - - +desclibe ways in which workers who help olhers lnlerrelale\
Ve Co A with other workerg and with the people they serve.
. _ « describe their personal perceptions of and feslings about
, ® . " o _working in‘a "helpihg occupallon its benellls and draw-- . >
. ; .- "backs.® - bt
o L ST T : : * demonstrate responalblllly for complellng lhelr deslgna&ed
L T S S . ! B lasks o -
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Okections v

Obtain the resources for this activity, including tele-

phone book, community direttories (usually available

from city and/or coupty government offices or chambers
of commerce), a large map of your city, at least five
colors of stick pins, and transpbrtation for students into
the community. introduce the activity with adiscussion
which includes the following points:

1. Service occupations are those in which individuals give
person-to-parson help. Services are frovided to meet a
wide range of people’s needs. Service careers can be
divided inta two main types: personat service occupations
and public service occupations. People in personal ser-
vices do things for pecple who often choose not to do
those things for themselves. Personat service workers are
found in areas such as: :

. stic services
-Hn and related services

« Barbering, cosmetology. and related services

« Dry cleaning, launtry, and apparel services “

» Domestic animal care services _

» Fopd and beverage preparation services ,
Carvyou think of some specific occupations in personal
services? Some examples are:

+ Cook -

* Food server - ' *

* Hotel clerk > :

« Barber

» Housekeeper . ‘

« Animal trainer S

+ Tailor o

+ Dry cleaner e f .
People who work in public service occupations are usually
govermnment employees and provide services that individu- |
als often cannot do for themselves. Public service workers |
are found in,areas such as: Tt
« Civil service

» Administrative and regulatory services
« Protective services

« Postal service '

+ Public utilities i

+ Public transportation

« Labor affairs

* Health

+» Urban development

« Parks and recreation

+ Social services and counseling

Can you think of some specific occupations found in public
setvices? Some examples are: '
* Mayor

* Park ranger : -
+ City manager «
+ Police officer L e
- Fire fighter - ¢ .

+ Malil carrier . <o
« Line repair worker

* Pilot N e
*Health'nurse~ =~ .-, -
- Sociologlst =~ - .

. W

ns

-

2. Each of us, at ene time or another, has a problem or need
which requires the help of other peopie What are some of -
“these problems ot needs you oI someone you know has
experienced? Some examples:
- Unemployed and can'tfind ajub
_* Job layoff, and no money in a savings account
« Vacation #tne, no school, no money - what to do for
recreation ' : _
« Handicapped or aged person.who can’t drive or prepare
meals )
« Mother or father who has younyg children (preschool), but
must work ali da -
+ High school gra({uation {or summer vacation) and won-
dering how to find a job L.
Sometimes friends or relatives can help, but there may be -
times when the services of community agencies or organi-
zations are necessary. Community agencies are designed

. to provide help. usually on a temporayy basis, for people

‘with specific problems. These agencies caver a wide

- range of needs, are located in different areas of the com-
munity, and are operated by people who are trained {o help
people solve their problems. ’ _

. You may nothave thought of some services you use as
being related to one or more community agencies. For
example, summer recreation programs are often run by
neighborhood youth centers or public libraries; youth
employment canters help students find part-time work or
summer jobs; it someone in your family has nead for
medical help and cannot afford a private doctoy, the state
health department offers services: if your father or mother
is laid off from a job, he or she may be able to get assis-
tance from) the state employment office. Community
agencies offer many other services, too, and in this activity
you have amopportunity to learn more about them.

3.

+ 1. 5. Dealing with the problems of others takes a special kind of

- Game warden t - e e e

- ¢ Social worker -, - \ e "
.+ Day care gitendant - > .
 «Taxassessor = * o
» Medical laboratory technician A
This exploration activity will concentrate on qu]lc;Se'rvﬂ;e

.

SR

.+ thareports prepared by.

4

‘ot the phone book, etc. .

person. What characteristics and skills do you think this -

person should have? Examples.: -

» Ability to listen .

« Ability to identify problems and suggest possible solu-
tions™ ’

« Ability to comMunicate ideas both orally and in writing

« Patience .

- Have students categorize the needs listed In Num-
ber 1 above Into several areas such as health, education, -
employment, weltare, recreation, etc. :

Have each student think about the category he or she
would like to explore further; divide students into small
groups based on their interest category and have each group
choose a team leader. '

Brainstorm sources for finding community service
agancies such as community directories, Yellow Pages

Distribute Checklist4.1a and Interview Eorm 4.1bto *

each group and review.{lie directiong with students. ~ .-

Answer Mitial questions and provide assistance with're-
sources and;loglstlcs as the activity progresses. ’

- o 96’ - - s .
. - While studénts gather.theix survey information; post

clty map. Assign each group a stick pin cqlor so gtudents .- '
& >

cdn identify locations of their cammunity agencles. .
.When students havggtompleted their research, review
ch group with fhem and schedule -

e
Y e

. qeeupations, particularly those in which people help others " c.Prosantatlgns. . N SR
“with parsonal problems or needs fhat they cannot handie * K . .. L ' .
. " ontheirown. = e e R ool ' _ .
s 4_,23_ ‘. N L. - Y ' . _
Yo ) i v : , 1 3 . . . ¢ C
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After all presentations have heen made, discuss the
following and other questions with the class:

1. Do you think the agencies and agency workers you sur -
veyed would be helpful to you if you had a problem? Give
reasons to support your answer.

2. How do you think the person you interviewed feels about

" his or her job?

3. Would you consider working for a community agency? In
what position(s)? Give reasons to support your answers.

4. What are some ways this person cooperates with other
people who work for the agency? With people who work for
similar agencies?

5. What did you learn about working as a team with others in
your research group?

End the activity by reinforcing the idea that social stud-

ies is an area in which students can learn many skiils

they need to help themselves and others. By using such
techniques as interviewing and surveying, students can
become aware of the work of community agencies, leam
more about the people who choose helping occupations and
how they depend upon them, and see how people work
together to improve the community in which they live.

Extensions

» Have students explore services offered by businesses and
other privately owned and operated organizations.

* Have students talk with people who have received commu-
nity agency services to discover the agency's effectiveness
in meeting problems or needs.

* Have students visit or call county or state agencles that may
serve local communities.

» Discuss historical development of social service agencies
and explore the ways “helping” was done in America in the
past. ' .

4.2 Application Activity .

PEOPLE HELPING PEORLE

Objectives

Students will be able to: ’

* create a step-by-step plan for providing selected career
development services for other students.

-+ agsess their personal interests and abilities as they relate to

choosing group tasks.

+ describe their feelings about working interdependently with
other students.

+demonstrate responslbility in completing their designated
individual and group tasks.

- Directions

Prepare for this activity by informing the principal about
the planning that is going to be dane and ask for his or
her support for planning and perhaps operating the
service planned. Introduce the activity by discussing the
following points:

1. The community offers many services to people with
different needs. Discovering people’s needs, planning
programs to meet those needs, and providing helping

,services are responsibilities of some peopie who work in
the sociai service occupations.

2. The school is a small community. Students have needs,
andg different school programs (the service of the school)
are offered to meet those needs. Some services provided

by both the school and the community are designed to help
people in an important area called career development.

- Career development invoives things fike thinking about .

/
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your personal interests and abiiegd explonng many
difterent jobs and thinking about wtich ones you might
enjoy doing, planming tor use of lmsure time, managing
time and money, and thinking about your responsibilities
as a citizen

3. You all make decisions about these things, whether you
are aware of itor not Often, the most sound decisions are
based on planning and goal setting. Many of you néed help
with career development.
Write the areas listed below and others you%r stu-
dents add on the chalk board and ask students to
indicate which areas are most important to them:
+ Discovering personal interests and abilities
* Finding out about different jobs and vccupational fields
« Finding out about educational/training opportunities and

requirements

+ Learning to mpke plans and set goals
+» Deciding how/to gpend leisure time
+ Finding a parktime job

Discuss the kinds of programs or services presently
offered by your school to afddregs career development
needs. Have students tell about afty experiences they have
had with classroom activities, counseling sessions, audio-
visual materials, etc., which dealt with their career develop-
ment needs. Encourage students to think more deeply about
the services by asking:

1. Which career development areas are not covered by any
school programs or services you know about?

2. In which area(s) would services offered through the school
provide you with the most help? Do you think other stu-'
dents like yourself would be helped by such a program?

Tell students they are going to plan a career develop-
ment service for their school. Have them think about how

- they would develop a new service by asking them to list

the steps they would take to greate a plan for providing
career development services t0 other students. List the
steps on the chalk board as students respond. Student
responses should include items such as the following:
1. Survey other students to d.tenmne their career develop-
ment needs.
2. Find out which areas of need are presently not being met
by existing services. .
3. Develop a pian for providing thoso services.
4. Put the plan into action.
5. Evaluate the plan to see how well it worked. o
Have studentp decide exactly how they would do each of
the steps listed above. Write the tasks on the board as
students respond. Tasks should inclide: .
1. Survey students to determine needs.
* Develop survey questions (see items listed under #3
above).
» Conduct an informal oral survey OR distribute qUestion-.
naires OR conduct voting in several classrooms.
» Compile survey resulits.
* Determine greatest needs.
* Repont ﬂndin% to the teacher.
2. Find out what s¢hool programs and services cgrrently
exist.
+ Contact and Invite the school oounselor tp talig with the
class.
« Check the library to find the amounts and kinds of career .
Information available.
*» Write a brief description of programs and services availa-
ble. <Y
* Report ﬂndlngs to the teacher.
3. Find out what areas of need are not preséntly being met



« Compare student survay results wilp exising materngis
and programs

- List student needs not bemng met by existing services.

- Brainstorm ideas tor providing services which would meet
those needs. .

- Report findings and suggestions to the teacher -
4. Develop i plan for providing the services by answaring the

following questions: ~

- What is the need?

» Who will be served?

- What services will be pro#ded? Atwhattimes? In what
locations?

» What resourfs are available to help provide the service
(people..plaebs In the school. materiais such as books,
films, community directories, etc.)?

« +Who will provide the gervices (counselor, student aides,
" teachers, etc.)? . i _

- What skills must the people providing the service have-
(patience, good listening skills, knowledge of available
resources, etc.)?

- What will the agency name be?

«How will students be informed about services?

When the tasks for all planning steps have been gener-
ated, guide students in deciding which things must be done
first (or concurrently), prioritizing the remaining tasks and
setting deadlines for complpting each planning step.

' Dacide with students what working groups should be
formad and divide students into these groups. For exam-
ple, you may want two or three groups working ontasks
related to determining students needs, and two or three »
groups working on finding out what services exist. Distribute
Planning Form 7.2 to each’group and review the directions.
Answer student questions. Aid small groups, as necessary,
withinfdrmation about resources, acceptable procedures,
pemission from otherschool administrators and personnel
to conduct certain activities, etc. . '

A Y -

A

Monitor group work and complie group findings in
preparation for the next pianning steps. As each step s
completed, report progress to the class, review the next
steps to be done, and have students form new working
. groups as necessary. Distribute additional copies of Planriing

Form 7.2 to newly formed working groups. )

As each\planning step is compieted, discuss the
toilowing and similar questions with smail groupsor the
class as a whole: : ¢
1. Are the designated tasks bemg accomplished according\io

the specified deadlines? . )
2. What problems have arisen? How has your group dealt
with the problems? .
3. What techniques have been most effective in helpingyou (.
work with one another? <f N
4. How do you feei about working in small groups? About ‘
changing your working group penodically?
. 5. What skills have been most helpful in completing this
application activity?
6. What are the most important things you learned as a result
of this gctivity? .

Wheh all planning steps have been completed, have
students make atomposite report, presenting the finished
plan for the career development services agency. Invite the
principal and others to attend the presentation. End the
activity by reinforcing the foilowing points:

1. School can provide services to students, just as the
.community provides services to its members. .
2. Students can help other students think about thelr needs, .

1

and develop a plan for meeting those noeds
3. Skills such as mtormaton gathering can apply 1o, many
uitferent learn)ng situations

Extensions

. Have students simulate the actual operation of the career
development services agency by creating and acting out
role-playing situations foousing on student needs.

. Provide agericy services to other students at the school

- Submit suggestions to the school principal, counselor, or
youth-oriented community groups for improving their
services to youth.

Young beqple, likermany adults, may often feel they'have

littie impact on the complex socletal decisions which atfect
their lives. This unit gives students the opportunity to explore
the’roles people can play in grassroots decision making at
the community level. Through the use of research techniques
and $imulation activities, students leam about the community
groups which influeiice local policy, and how they aftect

tommunity decisions.

in the explotation activity, students hgar a panel of
community group representatives discuss their jobs, various
current local issues, the part that influencing others plays in
their jobs and personal lifestyles, and some ways people can
participate in influencing community decisions. In the appli-
cation activity students research a lotal issue, develop

- strategles for influencing the outcome of the issue, and play

the roles of different influence group members in a simulated

- public meeting. The students are éxpected to experience the

frustrations as well as the successes of trying to influence
and work with others who may not share their viewpoints.

- Taken together, the activities emphasize the career ~
development goals of decision making, interpersonal skills,
and lifestyle/value of success, whilé requiring students to
use the media and community people as activity resources®—"

’

5.1 Exploration Activity

DECISION MAKERS IN THE
COMMUNITY

Objectives

Students will be able to:

« identify influence groups (elected officials, government
employees, special interest groups) who work on issues or
problems in the local community.

. describe some of the processes members of these groups

¥

- use to Influence decisions wHich aftect tha community.

1

.
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» give examples df the effect ot the intluenge group member's ‘9 How does your work atlect your hfestyle (leisure time,
family tnends. etc }?

job on his or her litestyle and the effect of influence group
decigions (policies, laws. ef¢.) on the Iilwyles of people in - 10 What are some reasons you decided to bocorhe involved
n the work you do?

the community
- give examples of the personal values that mo’ivate people 11, How did you propare for this occupation (special training,
high school or college courses, etc )?

to work in influence groups.
+ describe their personal feelings about working as members 12 -What are some ways people can become involved in
of an influence group. influencing (:ommunity deaisions?

Have students return to their groups to complete the

Directions *
¥ aktivity sheet. .

Introduce the activity by discussing the following points.:
1. People in a community depend on one another to meet
~ both individual and group needs To do this, many dec-
sions must be made. Those decisions often result in
policies or laws which may affect the lives of community
- members. For example if a group of parents wants to have
a community plgyground built, what are some issues which
must be considessed? S]
+ How much will it cost taxpayers? .
* Will zoning laws allow for it?
» Do other people iMhe community want it?
+ Which government agencies are rgsponsible for making
the final dbcision?
« How will the lives of the pepple in the community be
affected by it?
. Elected officials, govemment employees. individual
! citizens, and-spécial intergst groups all take part in the
decision-making process. Whese people are members of
what may be called “influence groups.” The way individu-
_als and groups use their influence depends on what they
believe in (values), and what they hepe to accomplish-
{goals). The work of influence groups can determine such
things as whether or not a playground is builf, how much
gnd what kinds of taxes are pdid by citizens, and what
community services are made available. In thig activity you .
will be learning about the jobs of elected qﬂncials govem-
ment émployees or. members of special mtqrest groups.

Coallect and review the briet descriptions of speakore
" preparéd by each student group.

On the day of the panel discussion, serve as moder-
ator. Introduce each panel member and facilitate discussion
between students and panel members. After speakersieave,
discuss the following kinds of questions with the class:

1. How do you think inﬂue%ce groups aftfect you? Others in
your family and the local community ?

2. In what ways can people participate in influencing commu-

*  nity decisions?

3. How do you thmk the speakers feel about the work they
do?

4. How would you teel about wOrkmg in the various influence
groups? Give some reasons for your answer.

Help each group compose a Jetter to thank speakers for
their pahucupatoon

End the activity by reinforcing the following points:
“1. Influgnce groups help make many decisions that atfectthe
lives of people in the community. ‘
2. Each of us has opportunities to influence community
decisions if we ke the time and interest to learn about the
processes invol

Extensio ) i
Oraanlze the class to conduct the acuvny Dividethe *  *Havestu M“’ d'agfam of the process(es) used by
each influence accomplish its goals. Compare ahd

. class.into three groups based on each student's iterestdn ¢!
obtaining Information about eleéted officials, goveYnme contrast the processes used by each group. ,
employees, or special interest groups. R + Have studbnts attend meetings of the city council or county

Y commission to observe the interaction of different influence
groups and individuals on a particular issue.
. * Have students choose a local, state, or-national issue of
‘ Monitor progress as roup gathers informa- interest to them and volunteer to join a group working f0r or

—.J tion, and assist students with finding resources, making + against that issue. .

community contacts, and setting up the panel discus- ’ : .

sion that Is part of the activity. : '

When groups have identified the speakers who are \ 52 Appllcatlon Activity
willing to serve on the panel, conduct a class meeting to plan
EHBLIO MEETING
each spaaker. Plan the date, time, place, and digscussion ' s

Distribute Directions 8.1 to each group. Review girec-
tions with students and answer initial questions. \%

the panel discussion. Draft a confirmation letteY to be sent to

13 -

/. toplcs and questions to be addressed by panel members, ob]ectlveg »
T Examples of questions include: Studentg will be able to \
1. What are your job responsibilifles ? - describd ways citizens can influence commuRity decisions.
2. What is the purpose of your agency or organization? - apply the use of interpersbnal skills and persuasive tech-
3. What are some examples of issues on which you work? niques to the process of group decision making.
~ 4. Whatare the processes you go through in dealing with - evaluate their effectiveness in accomplishing individual and
community issues and influencing the development of group goals. )
policies or legal decisions? . ’ T -
: 5. Who are some other people you work with in the commu- Directions
v nity? . introduce the activity by discussing the following points:
6. How mightyo decidions affect the mestyles of people in 1. The major groups which help make community decislons
‘the communit)? (elected officials, government employees, and special
7. What are some problems you encountefln your work? interest groups) use many different techniques to influence
8. What aspects of your work are most satisfying or reward- an issue. Examples are talking wijh others to determine
ing for you? Least satisfying? . \support for their positlon, writing letters to public officials to
Q ¥ ;
B > £
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show how community members teel about the issue.
researching local regulations or laws which might affect
the Isgue, and submitting prege releases to newspapers Of
TV to state the group's position and to try to persuade
others to see it their way. Can you name additional ways to
influence the outcoma of an issue?

2. Pubtic meetings are often-held so representatives of each
influence gggup can express their views on an issue. At
these meeligs, representatives may do such things as
give opinions for or against the issue, provide information
on govemmant regulations, report the results of an opinion
survey they conducted, or present other information to
support their stand.

3. Public meetings are often conducted by locatl govemment
groups like the city council or county commission, but may
aiso be sponsorad by a community group like the League
of Women Volers.

4. In this activity, you will be using information you leamed
about influenée groups to conduct a public meeting on an

tssue important to the community. The class will choose an
. lssue to work on, gather ipformation from community
influence groups involved in the issue, and take on the
roles of influence group representatives at a public meet-
ing to be held in the classroom. .

After brainstorming currentissues have the class
declde on one lssue on which they would most like to
work: Have students gather information about the Issue to
answar questions like the following:

1. What is tha issue or problem? -

2. What influence groups are involved in the issue?

3. Who will be affected by the final decigion on the issue
(students, aged persons, taxpayers, others)?

4. What are some arguments for and against the issue?

Review the information gathered with the class.

A

Divide students into three or mare Influence groups
based on their areas of Interest. Groups can include
. elected officials, government employees from various depart-
ments, and one or more speciat Interest groups. Planthe
"public mesting. Include decisions about date, time, place.
. and guests to be Invited. Distribute Directions 8.2 to each
, group, review the directions, and answér student ques-
tions. '
Be sure all groups know tbe date, time, place, and
dures for the public meeting; they must complete the
research and preparation work to present their positions on
that date. ' .

4

Monitor the work of each group and provide assis-
tance as the activity progresses.

A

After the public meeting, discuss the following and
similar questions with students: o
1. How did you feel about taking part in the work of an influ-

ence group?

" 2. Do you fee! the work of your group was successful? Why
or why not? What problems or frustrationg did you experi-
ence? What are some things your group might have done

_ to make its work more effective? .

3..What things might be done to get more people involved in

community decisions?
* 4, What are some other issues on which you mightlike to
"+ workInthe future?

End the.actlvity by reinforcing the idea that active In-
volvement in an infiuence group s one way to take part
in community decislons. . :

N A3
-

. Q .

‘'values, decision making, interdependence of workers, and

Extensions

- Have students attend a public meeting on the issue and
present their opinions and positions

« Have students follow an issue as actual decisions are made
about it in the locatl community. After the i1ssuse is decided,
invite representatives of the community influence groups
who were invoived to review the process which occurred
with the class.

| 4
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Unit 6 - Local Law v
\ ' '

Most students will never be involved in juvenile offenses or

legal problems. It Is, nevertheless, important that all students

be aware of basic aspects of our legal system: due process

of the law: reasons for laws; tha interplay of indlvidual rights

and societal responsibilities; and the jobs of people who work

in law enforcement, social services, and other law-related R
occupations. These are areas in which students car_Leg(sloro

*how the system works;’ and how it affécts thém or o e T
they know. g N -

The Local Law unit is designed to familiarize students
with local and state laws which affect youth; procedures, .

rights, and responsibilities involved in due process; occupa- " -
tions related to carrying out due process; and the work of-
individuals in these occupations. In the exploration activity, .
students-discuss these and other areas with severat repre-
sentatives of the social service and law-related fields. These
representatives become an advisory committee and then
serve as resource people for the application activity, “Due
Process: What Happens Now?,” In which students have their
“day in court” and present cases involving young people
accused of legal offenses as they play the roles of the
workars guiding those youhg people through the legal
process. - .
Career goals addressed by this unit include personal

interpersonal skills. - . )
_ The purpose of the commttee I8 to provide an ad hoc »
resource bank from which students can draw information and
get answers to technical questions, thus avolding frustrated T
attempts at gathering information from private or public ,
employees with heavy caseloads and work commitmehts.
Prepare for these actiyities by setting up a community
advisory committes. Contact a variety of individuals in the
community who work with youth and law-related situations
(e.g.. attorney, soclal workers, corrections officer, police
ofticer, parole officer). Explain the purposes and activities of
the Local Law unit. Ask thise individuals to serve as an
advisory committee to students for the exploration and
application activities. .
When the advisory committee.has been set up, arrange .

 for Its members to visit your class and talk with students

1
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§.1 Exploration Actlity

_ 4. Besides having indlvldual rights, each of us also has

P

about 1) local and state laws which attect yéuth, 2) nghts and
responsibilities of minors; 3) steps Invelved in due process;
4) their occupations, including duties; lifestyle, interrelation-
ships with other occupations, and fealings about their jobs.

Talk with the committee about the possitility of having
your class visit a local or state court to observe youth-related
proceedings Ideally. a member of the committese should be
present to follow up the students’ observations with-h discus-
sion of the proceedings, the roles played by social service ~
and law-related workers in the case, and a question and

- answer session. This experience can serve as ah excellent
" foundation for the application activity in the unit.

Ask the attorney on the Bdvisory committee whether he
or she will serve as the “judge™ in the “Your Day in Court”
activity. If this s not possible. arrange to have someone with
background in the legjal field serve in that role. Technical

L experiance may be important to the success of the activity.

Complete the Advisory Committee Form 6.1a and make
copies for each of the groups involved in the application

‘activity. The form will serve as an important resource for

students as they prepare their case presentations.

. , v
THE LAW: YOUR RIGHTS
AND RESPONSIBILITIES

Objectives

Students will De able to:

- identify several local and state laws which atfectyoung
peaople.

+ list the procedures, ights, and responeibilmas involved in
due process for minots.

« Identify occupations related to due process and faw en-
forcement ang tell how these,occupations are interdepen-
dent.

« discuss their feelings about working in Iaw-g%edoccupa-
.tions. - .

" ]

 Directions | |
introduce the activity by discussing the following points:

1. Laws are the formalized rules which a gociety develops to
protect individuals and to maintain social order. Laws are
made at the 1ocal, state, & national levels and are

usually enforced by govemment agencies at each of these -

levels:

2. Because we live in a complex soclety, we have many
different laws and different ways of interpreting the laws so
the rights of citizens can be protected. The prdtection of
individual rights is accomplished through a series of
proceduré¥calied “due process.” .

3. There are also laws which apply especially to young
people. Young people, usudlly under the age of 18 (may
vary from state to state), are called "minors.” Laws affect

- Ing minors vary from state to statel Twd, laws which aﬂecl
youth greatly are ch(ld labor laws and oompulgqry schx
laws. '
respohsibilities. One responsibility is to leamn about the
laws which.affect us ahd to know something aboutthe
people who enforce, interpret, and provide soclal services
related to the law.

5. People in the law-related occupatlons work togother
through police departments, the courts, agclal service
-agencles, and the local commuhity. What are.some
occupations which come to mind when you think about,

. ; . . . : . 18

lgws and law enfoicement? Some examples of student
tasponses follow

+ Social worker, health wotker

- Counselot

+ Attorney -

+ Parole officer
+ Employmant officer
- Corrections officer
~‘Judge

6. The protection of mdividuai nghts and entorcement of the
laws is not a simple or an easy process. Because human
beings make the laws and try to enforce them, there Is the
possibility for human ernror. What is most important to
remember is that law provides a SYSTEMATIC PROCESS
for the protection and maintenance of society. if there are ,
laws which people teel are inappropriate or unjust, there’
are processes for making changes, but the first step is
beginning to understand the laws which affect you and
how they work. ’

7. In this activity you will be learning about the local and state
laws which affect youth, the steps involved in “due proc-
ess.” and how people in the law-related occupations are

" involved in carrying out that process.

+

Distribute the completed Advisory Committee Form
6.2a. Tell students a little about the committee members and
the roles they will play in the exploration and application
aclivities. N

Prepare students for the committee’s visit to your
class. Have them draw up a list of questions to discuss with
committee members in a panel or rotating small group
situation. Examples of questions are:

1. What are some local and state laws which affect y0ung
people?

2. What is the definition of a "mlnor in this state?

3. How ({oesbelng a minor affect the way that a person is
dealyWwith by social and law enforcement agencies? The
courts?

4. What are some other typlcal legal terms and their defini-
tions (e.g., felony, misdemeanor, etc.)?

5. What does “due process” mean, and what steps are
involved in due. process for a minor? /.76

6. What are your job duties?

7. How does your job affect other aspects of your life, tamily,
leisure activities, friends, etc.?

8. What is your work environment like?

9. What workers in your department and other departments
do you work with? How do you depend on them? How do
they depend on you?

10. How do you feel about yoyr job? What things are most
rewarding and most frustrating?

During the committes visit, serve as moderator and
ucumm discussion between students and i‘pukm.

‘ " It a class visitto thd local of state court has been
#rranged, prepare students by discussing the purpose
of the trip, the kinds of things they wiil be observing, Qﬂd

* the behavior lhat wiil be expected pf them.

After the commlttn visitto tho classroom and/or

‘the class visit to the courts, discuss the following kinds

of questions with students:

1. Why do you think there are special laws and legal consid-
erations for minorg? Do you think there should be special
considerations? Give some reasons for your answers.

»

»
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2. What are some examples of your legal rights as a minor?
Your responsibilitios?

3. Do you think it is ithportant that each person accused of
violating the law has the right of “due process’? 1ell why
you feel as you do.

4. How would you feel about working in a law-reiated occupa-
tion? Which one(s)? Give some reasons for your T
answaer(s).

4

End each activity by reinforcing the following Ideas:
{; Legal processes are intended to protect individual rights
and promote soclal order.
2. Itis a responsibility ol citizens to know their tights and
become aware of the people »Iho help make the principle
of due process areality.

. Extensions ) /

.

- Trace the historical gevelopment of “due process™ in the
Amarican legal systbm. '

« Compare and contrast laws and legal considerations
aftecting youth in America and several other cquntries and
political systems (Westem/Eastern. communis /capitalist,

gl

etc.).
6.2 Application Activity '
!
DUE PROCESS: WHAT HAPPENS
NOW? , .
, . } ’ 4
Objectives: J e

Students will be able to: . .

- apply the procedures, rights, and responsibilities of due
process to hypothetical legal situations involving youth.

. list some reasons why laws are needed for individual
protection and social ordér.

« describe their feelings about such values as talmess,
justice, and legal rights and responsibliities of young péo-
ple.

"« describe their feelings abdut playing the roles of workers

who deal with legal situations involving youth.

Directions T

introduce the activity by.discussing the following points:

1. The treatment of minors and youthtul offenders in our legal
system often requires special consideration and the °
involvement of a variety of workers who are familiar with
the problems dt young people.

2. These workers are critical in providing for due process of
the law, and in helping young people resolve some of the
préblems which may cause them to violate the law.

3. What are some more typical examples of ways young
people get into trouble? Student responses may include
such items as the foilowing:

« Stealind cars or "joy-riding"

« Running away from home

« Chronic absenteeism from school
« Using intoxicants

® 4. What mightbe some reasons young people get into

»

trouble? Student responses may include such items as the

following:
_ »Wanting money withput earning it - M ]
« Wanting acceptancd from their friends or to'be part ofthe
“group”

- Wanting to @scape from problems with school or at home
5. No matter how or why young people may get into trouble,
they are entitied to due process of the lawrdn-this activity,

} &, youwill have the apportunity to apply what you have -

Q e

-

AN
\ \
i

learned about due process by playing the roles of the '
young people in trouble Bind the workeots who are mvolved
in cartying out the legal process. ‘

y Distribute What Happens Now Situations Form 6.2a
to students and read each situation aloud. Have students

. decide which situation they wauld most like to work with, and

o @

&

divide the class into approximately even groups. Base
grouping on student interest to the extent possibie.

Distribute Directions 6.2b to each group Students also
need Advisory Comniittee Form 6.1a. Review the directions
and answer student questions

Inform students of the date and time when the hearings
tor the cases wili take place. Monitor each group’s work as
the activity progresses and provide help with resources and
procedures as necessary.

During the day in court, serve.as the tacllitator to
keep the proceedings moving smoothiy.

After the day In cou?t, discuss the following and

other similar questions with the class:

1. What are some of your reactions to the activity?

2. What role did you play? How did it feel to play that role?
What did you like most about it? Lea*sr:? .

3. How were you dependent on others' your group?*Waere
there problems in working together? It so, tell what the -
problems were and how your group dealt with them.

4. Do you think the judge’s rulings were fair and just? Give
reasons for your answer.

5. How would you have felt it you were the defendant and -
were not permitted due process?

6. Do you think the legal process is always tair and just? it
hot, what problems in the system might contribute to this?

7. What are some of your legal rights as an individual?

8. What are soma of your responsibilities to other people in
our society?

9. Describe what you think our society would be like iIf there
were No laws. -

Have the class compose and send a letter to each
member of the advisory committee thanking him or her -

for participating. End the activity by reinforcing the

following poinf{s)-

1. Our legal m is designed to protect our individual
rights thr due process of law.

2. Avariety of people work together to help us use these
rights fo the fullest extent. "

Extenslons

-

‘..

-

« Diagram the steps of due process fot offenges | volvl#g '

minors, and indicate which social and/or iegal workers afe
involved in each step. .

« Have students research juvenile correctional insjitutions,
haltway houses, and other-rehabilitation programs.in your
state.

« Discuss the state or national statistics related to number
and kirids of offenses committed by young people in the ,
past five years and have students research possible rea-
sons for the increase or decrease in certain youth offenses
over that time period. »

« Compare and contrast due process, social and legal ser-
vices, and correctional institutions for minor offenders and
adult offenders. o .

« Have students research occupationai information on the
jobs they did In the simuiation.

15.
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1.1a Noewspaper Worker Skills and Dis¢ipline

32. A description'of the size of a pubucatlon
in number of pages

. 34.One antiresheet of the paper

7. The first paragraph of a news story

9. Abbreviation for United Press
International, a nem—gatheﬂng service

1". A chine which undo and recelves
matter by wire, olthor telephone
orlolograph .

14. A line of type above the headiine of a
story. Often itis meant to be read after
. you have read'the headline.

. 4lh.JAn sbbreviation for capltal letters
1‘ . A complete aiphabet of type in one size
7 andstyle
18. Al newspaper lllustrations, phoiogmpmc
or drawn

10. A keyboard-operated typesatting
machine which casts complete iines of

type from hot metal in a single operation

I'd

.} WORDPUZZLE
‘\\\i: \ 1,
N ‘4\.:\\' :
ST
Vi
Down R 3 T4 3 S % TR P 1
i
1. A reporter's regular area of coverage [, B : P] P OJ—PJL_S E‘[e.ﬂ é_)_ E IR] IF ._E'TL E ﬂa
E|A ' t
2. Advortisement CLL A . > . b ZI P(_; C Tm
. 3. Any story. ad., HHlustration usadlntho , D i u .
| tewiape el Ve - [ EK[ElR] [EaPFT
4. Run-of-Paper abbreviation - news and . ) ¥ NT-
* advertising infany position convenient l')—« L-A(; ] S + ]0 N ﬂ .
5. A second headline, which often appears ~ = R 5 - F «
4 between a headiine and the story AlIR|T ! INIO T YlP E C M E
‘ 6. Verb meaning to dekiver copy to an editor S| |0] |t | "p[RI|O|O I RlE A|D If. R
e :;::' 8. Time by which copy must be completed _SL R N (6 (0] M- |E S B
10. Headline covering the full width of the 1 " A] R] N r L A a . r.g Y
page ’ \ I T re
12. A person responsible for reviewing and “G - du T _(.)1 L H 31 L
Improving news copy I'nlEjw]s|s|T]o][R]Y E] [s] [v E ul [v
13. Any Issue of the newspaper M T _ AR E R| [«c|A P]T 1O [N] .
L 16. A person who covers or gathers ol rlolrl1TATL . IR] [E ol . 8] : v
SN information for a news organization ’ E Nl 1 I l I 1 ' ] . Lj L-s'-' — o 1 C
—— 18. Tasks or job of news coverage givento a —N-# : TR 5 — - ) ;
T8 reporter 1] [ofu[m[M[Y]  [e] . [W[R['|T|E[R] [W[O]A[GTUTE]-
, © 20. A porson who sets type for printing S| |[E Al 0 ' L -
21. A box of information containing the title s (X] ["e[H]o]T]o[G[R]ATP]H]E]R 1 .
of the newspaper. owner's name, - v ATy 6 ulT
subscription rates, vohime nimber E, 1Y) L AdY
) 23 Astory inwhich the interest is not news Across
Lo T::'O;U“‘Of'ﬁ name at the beginning of an 2. Abbreviation for Associated Press 22. A printer whose assignment Is toread ¢
g article , proofe and mark errors for correction
“ 3. A newspaper worker who corrects or
a
26. A brief story, used to fill space edits copy written by reporters o 25. Space at top of front page on"sach side
”31. Abox on the front page which Indicates 6. Stories with little news value used to fill + ofpapersname
+ where to find a certaln toplc space ° 27. Any kanot {llustration luchunphoﬁo

- drawing, graph, weather map

'28. A unit of prose prepared especidlly for a
news organization "

20. A ti§ or explanatory note accompanying
a picture

» 30, An expression of a paper’s opipion
located on the editoria! page

. 33.Adllgmmoﬂlyout oilmmplporpago
+ showing the placement of stories,
headiines, and pictyres

" 35. A person who writes stories or amcm
36. A newspaper library eonulnlng books,
plotures, eto. .

37. A person who makes of directs tﬁc
making of photos

38. An indication through diagrams where
everythifigis to fiton pubucatkm pages -

v



1.1b Newspaper Worker Skilis and Discipline

INTERVIEW FORM

Directions: B T .
As workers are interviewed, fill in this form. A different person should as! ythe question .
each time. Fill in the title of the worker and the tasks pertormed when asking question 1, \
Check thpse areas mentionaed by the workers in response to the second question. Use the \

blank spaces to add additional discipline areas mantioned. List worker responses to

questions 3 and 4 in the space provided.
[ ]

- Question 1: What is your title and what are your major Question 2: What self-discipline (e.g. préessure) is ) -
SRy taske? oo : mqulmdoty?ulnygmworﬂ
The . Tesks v,
1 E
‘-Y'} :—" A = g s g
2 - L] . ‘
i’ 1 _
+
) v |3 - . 2 I .
) , ]
. - 3
* ‘ ‘\-.
- * 4
‘. -l |~
\.'ﬁ-f"!‘.‘."."} N 5 )
- 5 J
_ . .
L Question 3: What makes a good news story in response Question 4: What language sklilis do you use in your
w to... : work?
| . Headline LLd Sentence Body !
1 ' .
- - & 2 )
2 —+
Y 3 s .
3 3 ‘,Q‘g
& o 4 7 " .ﬂ
s - :
5
6 . N
. . k]
<
= s
4 .o ~ A
1 © 1960 McDonald's Corporation- . P
. . _ — o1 ‘ .

- . e - . o ~
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1.2 NeWgpaper Worker Skills and DIsprIjno '
' CRLFERIAFORA GOOD NEWS STORY - R
\ «:' ‘_'k' '! ) )
e | I
L ; .
S 1. Tells in a few words what the article Is about
N 2. Expresses in elther positive or negative ter}ns
b | . N ’
- 3. Attracts attention N
o .
R 4. Summarizes the article
§-1s short and simple T L o ~

6. Tells who, what, v\gljge_n,‘ where, why, and ow | s

7. Attracts attention S - | N
- \ 8. Uses the inverted pyramid —'l?ulq of descending order of importance
SLrry : . . : .o ’

BN : : : -

S A 9. Has accurate and clear sentences — does not use big words °

)'8 .!:' . :

..l | 10.1s objective, factual, accurate, and falr

sl TS Uses vivid words - paints pictures with words

,‘ ~1 12.Uses gpeclﬂc words to tell the story‘

B ] , < . °

' 13. Sentem;es vary in length, and paragraphs are short .

14. Uses the third person | |
cL 15. Provides transitions between pafagraphs ) | a -
o 16. Ends article by joining conclusion and beginning s'entencesﬂ .

%\N_ﬁ MQ lmmt‘)om_l_QlCO;pm__ltmb . b 2 2 . : \~ .
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2.1 Listening and Valuing
PANEL DISCUSSION/QUESTIONS N

Directions: ' .
During the interview you are to note responses to each of the questions listed below. You
may add your own questions. Answers to the questions will be discussed in class.

Program Director
1. How do you decide v‘\ich programs to air at certaiﬁ' times?

2. YVhat fietennines the topics and approach of your programs?

3. What impact do community values have on programming?

4. How do you defrmine these community values?

5. Are th.ere some programsé avajlgble that you choose not to air? And why? -

6. Other

J A}
News Editor - ' * ‘
1. How do you decide which news stories to air? ¢

2. How do you decide on theramoﬁn'( of time to be devoted to those stories aired?
3. How do you determine priority'and sequence?

4. How do the community’s values inflqence your selection of what to report?

5. Do your own values influence what you repo;l?

6. Other -

Talk Show Personality |
1. How do you work with individuals who have differing values who are on your show together?

2. How do you deal with a situation in which your values conflict with someone you are talking
with? . e

3 How are your own values in conflict with or congruent'\ivitﬁyour high public visibility?

4. How do the community’s values influence whom you choose to interview? - .

N

LS

5. What determines the topics and approach of your show?._.

6. Other , “~—
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2.2 What Did | Really Hear? _
‘- IFYOUWERE... d | y

S - L Qutupthe cards. y o
o ~:‘;~.; ., 2. Divide the roles of radio workers among yourselves.
” 3. Read the situation.
4. Be prepared to respond to the situation, to each other, and to the.glass.

-
!
]
!
]
|
!
]
i
1
J
|
!
I
|
1
|
]
!
l
|
|
|
!
!
!
i
|
|
i
!
|
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!
q
|
1
|
|
|
i
!
!
|
1
|
l
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l
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!
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l
1
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... Reporter

Your supervisor tells you to cover a news story which
could put your life in danger. However, the information
you may get from this assignment could be beneficial to

many people.

-1 ...Program Manager
Beegid | Your community will be voting soon about whether or
. - not to raise the city sales tax. You have decided to

| produce a local program about the sales tax issue. The
1 two individuals in charge of the campalign for each side

..y Will be asked to debate each other. You know that one

*'{ 4 ofthe individuals who will be on the program uses foul

| MRnguage many times while speaking.

As the program director, what would you do? Why? As a reporter, what wopld you do? Why?

e e s o = = A s -~ . - -~ - - - - —— - - - - = o ——— -
} ...News Director ... News Editor
, \: A very important news story from Washington, D.C., has A story has come across the wires that a famous

professor has developed a system for rating cities. The
professor came up with a list of the ten worst towns in
which to live in the United States and your town is listed
as the worst of all.

come across the teletype The news involves the ﬁdng
of three of the president’s cabinet members and you
want your station to be the first to give the news. As you
are reading the story again, a very trusted friend from
Washington, D.C., calls. You ask this friend about the

" stéry and the fribnd says that two of the three names
you had were not really fired. Now you don't know
whether to believe your trusted friend’s jnformation or
the information from the teletype.

- #

2

the news edltor would you put thls story on the
news? Why? . .

As the news director, would you report this news on
your news program which starts in five minutes? Why?

_____ 3(_'9.‘.1_/___./__---_--..__-.--_-..-
... Talk'Stiow Personality '

You are a member of a particular political party and

you've been asked to speak at one of their fund-raising

' dinners for a cause you really belleve In. By speaking

-atthe dinner you would most certainly get unfavorable

bllglty whichm directed at your radio station.
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As a talk show personallty wh!t would you do? Why? :
|
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' ) } 3.2a Te'lophorio'Ethmtto o
...~ INFORMATION SHEET
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L ™) Telephone Tips

e Plan your call before you make it. Know what you want to say. Get to the point.

K1

7% =+ Keep track of numbers called when Au call several numbers.

N e s

Sl
ST

/ > * \
weansy  ° Listen for the dial tone before dialing the number. If you don't, you may get the wrong number or
e * . no number at all. . ' .
[ .
f
:

-
e et
ATV e

» If you reach a wrong number, do not just hang up. The courteous thing to do is to apologize. In
fact, it could be that the number you tried is wrong. Ask, “Is this (number)? If it is say, “I'm sorry, |
must have the wrong number.” Or if it is the wrong number say, “I'm sorry | dialed the wrong

number.”

* You will be heard best if the mouthpiece is close to your lips but not touching. There should be
- one inch between your lips and the mouthpiece. ) .

— S,

* Immediately tell the person who answers who you are and why you called.

* Keep your calls short. - —

«

« Be careful about the time when you call. Do not call a person during normal times for meals(o\_t
sleep. ) N

3 .
.55}
-l el Ll ",

. * Speak in a normal voice. Only your voice can convey your sincerity and pleasantness.
‘_;‘-" Remember, the person to Whom yourare talking cannot see you ~ your voice is you. Do not slip .
“#%  into a mechanical, routine way of speaking. \ -

-

-+ Speak distinctly. Pronounce your words clearly and carefully.

» Talk expressively and vary the tone of your voice. This adds einphasis and vitality to what you
say. ' '

* Watch your pacing. Do not speak too rapidly. . ~ -
1. +Be courteous and never lose your temper.

" «End the conversation nicely. -

et : - . / N .
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3.2b Telephone fthueﬂo |
ROLE CARDS /

e

v et . Bbd ey s e
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e e - v s e R

_when he will retum.

. back, and leave a message.

Office Person: You are g gum-chomping secretary of
Pat Johnson who has ngver had any telephone .
etiquette training. Answer the call using bad grammar
and etiquette. Your Is nd§ in and you do not know

Caller: You are calling for Pat Johnson. You are an
important business client and need an appointment
soon. Ask for a time to see Pat, ask when Pat will he

Caller: You are calling the electric company to complain _

. about a bill, but you don't hava the biit with you, 80 you

won't have any of the information the company

¥ - representative needs. Get angry with¥he company

representative for not ‘being ahle to help you

* Office Person: You are the electiic oompany customer

representative. Ask the customer calling for the ac-
count number (he or she wan't have it). Next ask for
date of bill. When the customer doesn't have that, ask
for amount of bill, or the meter reading. Bs polite, no
matter how mad the customer gets,' and explain how -

" you need this information to help him ar her.

‘'méssage, but don't write it down. When the person who'
is to receivethe message comes in, get i all confused.

Parson Being Called: You

Caller: You are caliing your friend. Your friend is not
there, 50 you leave a message. Give It slowly and
carefully and ask the person who Is taking the mesﬂago
it the person has the information.

Office Person: You answer the phone and take the :

me in just as the person

':3 the message hangs up ask if your friend
'called. Be upset that the message Is all confused and
. thatthe person who toqk lt can't remiember the
message. .

Caller: You are calling a bookstore and asking about
some books you want. Talk too fast and slur your words
-when giving tities, publishers, etc (You canuse
textbooks forthis.) _

OMce Person: You are the bookstore clerk and can't
understand the caller. Keep asking the caller to repeat

: andthengetangry




4.1a People Helpigg People
CHECKLIST

Directions: ) ' '
Your teain is going to gather informgtion about community agencies which provide special

helping services. Each person on tha team will have certain responsibilities. Decide, as a
group, who will be responsible for eack task. Complete the tasks shown below.

Check Check
When ) When
Complete Complete
O 1. Make a list of the agencies and O 4. Mark the locations of these agencies
organizations which provide services in with your colored stickpins on the city
your Community Category. Use the maps which your teacher has posted in
Yellow Pages of the phone book, _ the classroom. :
community directories, and other: : . -
sources your teacher may suggest. O 5. Use the Community Resources Survey
Write your list on a separate paper. _ to gather information about the agency
and its services. -
0 2. Choose two or three agencies to '
contact for your research. List the O 6. When your interviews are complete,
names and tefephone numbers of the : prepare a brief report to be presented to
agencies below and decide who will ‘ _ the class. Your report should answer
contact each agency. thesg questions:
* What are the names of the agencies
O 3. Contact each agency by letter or you surveyed?
< lephone. Explain your class project » Where are they located?
d find out the best person atthe ' » Whom do they serve?
;%Bncy to talk with. Arrange for a time * What services do they provide?
and date to interview the agency - » « What was the person you interviewed
“=  worker. You may plan to visit the like (for example, friendly, helpful,
agency in person or to conduct a ) impatient, etc.)? '
telephone interview. . * What was the environment or
’ : ’ atmosphere of the agency like (for
O  Agency: _ example, crowded, attractive,
. noisy, etc.)?
Phone: — — « What did you leam about the people
* Person Responsible: who work for that agency?
N O 7. Present the report first to your teacher, and
O Agency: i ; then to the class. : '
Phone: _— -
_ A
Person Responsible:
a Agency:
. Phone: \
Person Responsible: _ R
‘ \
ﬁ -
& .
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4.1b People Helping People
.. INTERVIEW FORM
A\ " Directions:

..~ 1introduce yourselt to the agency worker.
"~ 2.Explain your class project. For example, say: "My class at (name of your school) is do-

' ing a survey to find out about the work of community agencies. | would appreciate itif
R you could help by answering a few questions.” \
<~ - ~t 3, Ask the agency worker the questions below, and write the answers (and any other infor-
A mation you learn) in the space provided below. Use the back of the sheet if you need
Lo more space.
~ 4. After the interview, thank the agency worker for talking with you.

Whom does your agency serve (examples: students,
people with health problems, pegple looking tor jobs,

i . apersonpay? -

-8

»

How does a person go about getting help from your
agency?

)

(L

counselor, soclal workers, director, secretary, bus -
drivgr, cook, volunteer)? in what ways do you work to-
gether with people in your agency? With people in ather
agencles?

14

!
§ :

o ; What jobs do people in your agency hold (examples:
!

C \

Additional information; N

S o3 7 LR ASRAT-NRERLEL NS NAL AT 4 T S AT N el

What are your job responsibilities?

.

»

-

R e T R TR RTERE AT TV T T TR R

(

~

-

e " THANK THE PERSON FOR THE INTERVIEW.

etc.)? ¢
T )
. \ What education and training did you need to get your
e . ' * jOb?
..~ * Whatkinds of services are provided? ‘
f What characteristics should a person have to do your
Are the services free? If there is a cost, how much does job well?

What one thing do yBu like BEST about your job?

y

What one thing do you like LEAST about yo§r job?

-
>
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. 4.2 Planning a Servics Agency
|
!  PLANNING FORM
I . .
|
. i Inthis activity you will be planning a service agency to help others your age with career ¢
- ! development. Your group should complete this planning sheet ag you design your service.
"1 Askyourteacher to help if you get stuck. 2]
. ]
! 1. List }he tasks your group will do to plan the service. - 4. Complete your work. Check with your teacher once in
o' . 2.Assign aperson (or two) to complete each task: You a while.
' ; may want the whole group to do some things to- 5. Be prepared to report about your work to the teacher
Lo gether. or class.
'~ . 3.Decide when each task should be finished and write -
m - the date In the appropriate space. v
¢ Person Date To Be
. Task Responsible Completed
t
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' 5.1 Decision Makers in the Community

DIRECTIONS " -
Directions:.

Inthis activity, your team will be gathering information about one group of people who in-

Ca . fluence community decisions (either elected officials, government employees, or special
interest groups). Your research and the research of other students inYour class will result
ina panel discussion’in your classroom involving representatives of these ditferant influ-
ence groups. You will learn more about the jobs these people do and how the roles they

+  play can affect your lifestyle and the lifestyle of others in your community. Follow the steps

listed below. Your teacher will help you if necessary. \
- 1.Choose ateam leadgré 5. Contact each person or group by telephone or letter.
5 2. Davelop questions toask when ygu contact your influ- Include the following things in your letter(s) or phone
. ence group member(s). Here are some examples: conversation(s):
m : * What are the responsibilities of your job? * Introduce yourself and explain the purpose of your
* What are some examples of local issues you work project. :
on? . * Ask the questions your group developed.
* Would you be able to participate in a panel discus- * Thank the person for talking with you.
slon at our school to talk about the work you do? * I the person has agreed to be on a panel, tell the
* If yes, what dates and times would be convenient for - person you will be sending a letter to confirm the
. you? ‘ date, time, place, and topics for the panel discus-
3. Use several sources to find out the names of individu- sion. '
als or groups who work in your influence category. 6. Meet with your teacher and the other teams, choose
- Names can be found in such sources as the local li- the date, time, and topics for the panel discussion.
‘brdry, civic group publications, and the white/ yellow 7. Write and send the confirmation letter(s) to your
i : pages of the telephone book. Make a list of several speaker(s).
S agencies and check with your teacher at this point. 8. Write a brief description telling a little about your
.. == 4.Choose two or thrge people or groups to contact. speaker(s) and give the descriptions to your teacher
el ' 1R use when introducing speakers at the panel discus-
slon.
9. After the panel discussion, write and send a letter
T, ’ thanking the speaker(s) for participating. - »
n : :
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+ 5.2 Public Meeting
! DIRECTIONS

Directions:

. Inthls activity you will present the position of your group on an important Issue of a public
| meeting. This sheet will help you and your group prepare your posmon Follow the steps

listed below. Ask your teacher 101 help if it is needed.

1. Choosé a team leader.
2. Gather information about the issue from the point of

view of your influence group. Some of the ways to get -

information are:

* Review local newspapers for articles about the is-
sue.

e » Listen to the tocal news on radio and television for
reports about the issue. )

+ Contact two ar three members of your infiluence
group who work in the community (elected officials,
govemment employees, special interest group). Tell
them about the activity your class is doing, and ask
them to tell you about 1) the position they are taking

“on the issue, 2) the problems they expect to face/
are facing in coanncing others to share their posi-

i tion, and 3) the strategies they are using to intluence

others on the issue. .

y
\
o ' ,
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3. List and use the "'strategles” or steps your group will
take to present its position on the issue to other
groups in your class. Examples are:

» Talk with members of the other groups before the
public meeting to tell them your position and reasons
for it.

* Prepare a "news release” to distribute to the other
groups before the public meeting describing your
position and why you think it should be supported.

* Find out the position or arguments the other groups
will be presanting at the public meeting. Prepare a
list of reasoeys explainlng why your groups agree or
disagree with these positions.

4. Present your group's position at the public meeting.
Several group members may have an opportunity to
speak. Be sure to use your strongest arguments to
make the best use of th’ne you are allowsd.



6.1 Day inCourt »
ADVISORY COMMITTEE FORM

Directians: _
Usae this form as you ostablish the panel tor this unit and7p:epa:e information for use by
yours students.

Business Address and

Contact thig t
Name Title Telephone Number berson to

answer questions about:
‘Attomey - Laws _
Caurtroom procedures
Due process

Other legsal matters

&3

. ) ) - . L

2
3 ,
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'nonwmumuﬂnludwfomnVourDaylnmnmmyon

——— (date, time). . . "
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N ‘ 6.2a Dby in Court o

:
' WHATHAPPENS NOW SITUATIONS - |

s_\'.' 1
RSN B /
° ! ' : . + *
- ! ‘ E
' ! Susan & Michael! how DUMB that supervisor Is for belleving she'’s older
+." .1 Susanand Michael are 14 years old. They have just " than 13, andhow EASY it was to fool everybody, and.
&s | beenaccused of shoplifting by the security guard at . Suddaenly Bill gets a strange look on his face and
<47+ Taylors Department Store. Neither Michael nor Susan qulckly walks away. When Eileen tutas around, she
¥ . ' has ever broken the law before. What happens now? - sees her-supervisor, who has overheard the entire con-
i S versation, hat happens now? ° o

oo i Joey
w . Joey has just found out that his dad Is in critical condi-
. 1. . ton as the result of an industrial accideht and has been
-, taken to Courtland GenergiHospital, 5 miles away. Joey
. runs intd the high school parking lot, frantic. He has no
money, no car, and even if he cquld borrow wheels from
a friend, he woih't have his driver’s license until after his .,
16th birthday, just one week away. As he walks ambng
- - +. -the cars toward the highway, Joey notices the keys left
.+, Intheignition of a'75 Mustang. He looks around. The lot
Ry i is deserted. If he can just drive to the hospital and get
e the car back to school before the last class period ends. _
o ... Joey parks the Mustang in the hospital lot and goes \ B
o uptosee his dad, whose condition h proved. : g -
~yewn Gredtly relieved, Joey hurries back to the car and finds -
=~ ...animpatient police officer, a crowd of people, and a
‘smashed-up Mustang. What happens now?

-~

Beth . .

=~ Bethis 17. She's had it with s¢ and she's mlserabla oY

w7 living at home. Everyone's been hassling her — teach- * . R
¥ ers, parents, even her friends. Late one night, Beth : " :

_ ~ throws some clothes in her backpack, takes $20 from . .
..+w* her mother's wallet, ahd splits. She walks for a coupleof . ) T .
=, Mmiles and then starts hitchhiking. She is soon pickedup ' _
e by a friendly woman in a late model car, but as they FY
drive, Beth Is confused. "Hey — how come we're heading o -
. . back toward town?" Beth asks. “Sorry,” thewoman re- . ‘ \
~- . . plies, “you've just hitched a ride with a pollce officer.” ’ . \

sente e tim

it Whathappens now?

Elleen : i ' .
Eileen wants money to buy the guitar that'son salein - ‘ S -
'‘Donnell's Music Shop window. Her parents can't af- ‘ : o ;

ford to give her the money. Elleen has considered baby- ) A
%+ glitting and mowing lawns, but it would take forever to : _— . Ty - '
| - saVe the $150 she needs before the sale ends. If only ) ' ' .
shq could get that part-time job taking inventory atthe - .

. factory; butshe's only 13 years old. Maybe if she just N ' ' -
-1 “hoyrowed" her older sister's driver’s license-and birth ) .
o certificate (éveryone says how much they look alikel),

. ' maybe she could get a work permit. Maybe she could ﬂx
- her halr differently, put on some make-up. veu ‘ .

_ " Elleen has been working af the factory for two weeks.
One day, during break.time, she ls telling her friend Bl

o ‘s oy i § L4 . - -
\ R "‘"1 - - I' . o i 3 ' 7 v * : . - =
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6.2b Day in Court
DIRECTIONS

1. The purpose of this agtivity is to propare your group to

play several roles in a courtroom situation: young per-
son accused of committing a legal offense (defen-
dant);.attorney for thg defense; prosecuting attorney:
soclal worker; police officer; parent; witnesses;
others, is appropriate.

2. Each member in your group will be responsible for
oompmng intormation and ptaying a role in the “court-
room.” When you need help with information or
procedures, ask your teacher and, if necessary,
contact the appropriate member of the advisory
committee (see Advisory Committee Form).

3. Onyour day In court, your group will present its case
to the judge, and a ruling will be made. Groups walit-
ing to present their ca7es will sit quiletly and ob- .
serve.

4. To prepare your presentation, follow these steps:

a. Decide who in your group will play each role:

- Defendant (accused yQuRrg person)

- Defense attorney : T
- Prosecuting attorne
- Police officer
 Parent , -,
« Social worker
- Witnesses

b. Have one group member read your What Happens
Now Situation aloud to the group.

c. The defendant, the police officer, and the wit-
nesses must all write a brief statement expiaining
what happened (from thelr own point of view).

d The defense attorney and prosecuting atorney

must prepare their cases by talking soparatoly with

these people: , \

* Defendant » : . 'l\

- Police officer - ' \

* Parent . A

* Witnesses -

' The attorneys will want to find out suCh !hlngs as:
« What happened? ¢ _

« Who was involved?

\" . < When, where, and how did it happen?

« What is the-defendant's previgus offense record?
« Do the witnesses’ accounts of the event match
- that of the defendant? /| \

« Are the witnesses reliable? '

The soclal worker must prepare his or her report by
talking separately with the defendant, the par-
ent and'the police officer. The social worker will
want to find out such things as:.

+ What happened and'why?

« What is the family background of the defendant?

 Howis the 3tudopt doing in school or at work?

-~ Mo McDonsld's Corporation

14

- Has the defendant been accused or convicted of
any offenses in the past? How many? What
kinds?

« Does the detendant seem willing to cooperate and
to do things which mlghl avoid this problem in the -
future?

5. To présent your case on Your Day in Court, follow
these steps:
a. The prosecuting attorney should introduce each
person in the group to the judge and tell which role
that person Is playing.

. b. The prosecuting attorney will then presenl his or

her case, calling witnesses, if appropriate. (The de-
fense attorney may cross-examine witnesses. )
¢. The defense attorney will then present the
defendant’s case, calling witnesses, if appropriate.
(The prosecuting attorney may cross-examme wit-
nesges.)
d. The soclat worker will then presenl his or her re-
port.
6. Based on the presentations, the judge wili decide the
verdict in the case.
7. The next group's case will then be heard and your
group will observe.

hd
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ABOUT THE NORTHWEST REGIONAL
EDUCWTIONAL LABORATORY

Hoyt. Kenneth B Monographs on Careor Lducation Hefin
g the Career L ducation Concept 'S Government
Paoting Othce, Washmgton, D C | Partl 1976 Pait il
1977, Part HE 1978 (thirde sepanate documents)

Jessor, David L Career Bducation A Priorty bt the Chief
State Schooi Officers Salt Lake City. Olympus Publishing
Co.. 1976 )

Marland, Sidney P . i Carver Education: A Proposatio

~-Hetrm McGraw-Hill Book Co., 1974 P .

McClure. Lanty Career Education Survival Manual - Salt
 ake City. Olympus Publishing Co., 1975

McClura. Larty, et al Experience-Based Learning How to
Mahe the Community Your Classroorn Portland, OR
Northwest Regional Educational Lab. 1977

McClure, Larry. ed. Inside Experience-Based Career Educa:
tion: Personal Reactions to Non-Traditional Learning .
Washington. D.C.: National Institute of Education, 1979, ‘

Raymond, Carolyn D. 1978 and 1979 Annun! Career Educa-
tion Handbooks tor Trainers (Two Volumes) Palo Verde
Associates, 2032 East Riviera Drive, Tempe, AZ 1978,

The McDonalkd's Carner Action 'ack was developed m the
Education and Work Program of the Northweast Rogional
Educational Laboratory (NWREL) The nussion of NWRLL ¢
to assist education, government. community agencies,
business. and {abor in bringing aboutimprovement in educa
tional programg and processes. NWREL ptimarily sorves a
region that includes Alaska, |Idaho. Montana, Hawaii, Oro-
gon:-and Washington, along with the territories of American
Samoa and Guam. -

Within the | aboratory, the Education and Work Program
develops comprehaensive strategios tor solving education
and work transition problems taced by youth and aduilts. FFor

- further information. write Larry McGlure, Director, Education
and Work Program, Northwest Regional Educational Labora-
tory, 710 S.W. Second Avenue, Portland, Oregon 97204, or

» call 503—24}.8—689! . .

PROFESSIONAL LIBRARY — 1979. :
AN EXCELLENT SOURCE FOR GROWTH Tennyson, W. Wesley. etal. The Teacher’s Role in Career

' Developmént Minnesota Department of Education.
it is important that teachers, counselors. administrators, and Minneapolis, Minn., 1971,
community resource people learn as much as possible about Wirtz, Willard. and the National Manpower Institute. The
career education. The list that follows provides a good Boundiess Resource. The New Republic Book Co.. 1975.

beglnning set of references in this area. It is not comprehen-
sive, but the reterences do represent current thinking on

career education. Career Resource Center - A Beginning List

The publications listed below represent a start in setingup a

: ¢ career resource center. This listis not comprehensive, and
BOOKS ' the items listed are not necessarily the only suitable mate-
_rials They are all sound reterences for eighth and ninth
. Career Education: Current Trends in School Policies grade students or for advanced sixth and seventh graders.
and Programs . A publication of the National Schypol Public This list does represent a range of media - books, filmstrips.
Relations Association, 1974, hf and films - and it Includes at least one entry in important
+ 1976 Interim Report. U.S. Office of Education, U.S. topical areas -- occupational information. litestyle information,
Govplnmem Printing Oftice, Washington. D.C., National selt-assessment and decision-making ideas, and references
Advisory Council tor Career Education, 1976. on male-female roles.
. Career Education, What It Is and Why We Need It. It is important to review new materials continually. and it
United States Chamber ot Commerce, Washington, D.C., is @ssential that any Item be reviewed carefully betore pur- o
1974. : : chase. Be sure that the material tits your program and meets. B
Bridgeford, Nancy; Clark, Marilyn; McClure. Larry. Directions the needs of your students.
in Career Educafon: Questions People Ask About Educa- ————. Hello World Series. Reading, MA: Addison-Wesley
tion and Work . National Institute of Education, Washing- Publishing Co.. 1973. .
ton, D.C., 1977. ———. Occupational Outlook Wandbook. U.S. Government
Evans, Rupert N., et al. Career Education in the Middle/ Printing Office, 1976.
Junior High School. Salt Lake City: Olympus Publisking . Prepare for a Career in Radio and Television An-
Co., 1973. nouncing . New York: Lothrop, 1974. .
Goldhammer, Keith; Taylor, Robert E. Career Education . Yollow Pages Career Library. A publication of the
Perspective and Promise . Charles E. Merrill Publishing - National Association of Elementary School Principals,
Co., 1972. Ariington. VA, 1975. : ..
Hansen, Dr. Lorraine Sundal; assisted by Folistt, Charlene. Baker, Marilyn C. Exploring Occupations in Food Service
An Examination of the Definitions and Concepts of Career and Home Economics. New York: McGraw-Hill Book Co.,
Education . National Advisory Council for Career Educa- 1976. : ' '
tion, Washington, D.C., 1977. Burns, William E.; Weagraff, Patrick J. ExRloring Construc-
Hoyt, Kenneth B.; Evans, Rupert N.; Mackin, Edward F.; . tion Occupations. New York: McGraw-HIilﬁook Co., 1976,
© + Mangum, Garth L. Career £ducation: What It is and How Bums; William E.: Weagraff, PatricRN. Exploring Occupa-
to Do It. Olympus Publishing Co., Second Edition, 1974. tions in Public and Social Services. New York: McGraw-
Hoyt, Kenneth B. Monographs on Career Education, Career . HiltBook Co., 1976.
Education: What Proof Do We Have That It Works? U.S, Cook, Fred J. Lobbying in American Politics . New York:
- Government Printing Office, Washington, D.C., 1977. Watts, 1976.
Hoyt, Kenneth B. Monographs on Career Education, The Curtis, Samuel M.; Mercer, Robert J. Exploring Occupations
. "Conceptof Collaboration in Career Education. U.S. < In Agribusiness and Natural Resources. New York:
Government Printing Office, Washington, D.C., 1977 McGraw-Hill Book Co.. 1976. . .
_'Hoyt, Kenneth B. Monographs on Career Education, A Ravis, Lorraine M. Exploring Occupations in Scignce, Fine
" Prmer for Career Education. U.S. Governmaent Printing Arts, and Humanities. New York: McGraw-Hill Book Co.,
. 'Office, Washington, D.C., 1879.  * 1976. C
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Doyle, Robert V. Careers in Elective Governmont. New York: .
Messner, 1976.

Fenten, D.X. TV and Radlo Cageers. *Career. Conclsa
Quide” Series. New York: Watts, 1976. .

qomy M. Forms in Your Future. New York: Globe Book Co.,

1973.

Heath, Larry. Exploring Occupations in Electricity and Ia
Electroitics. New York: McGrgw-Hill Book Co., 1976,

Healy, Charles C. Discovering.You. New York: McGraw-Hlll
Book Co., 1976.

Hopke, Willlam E.. ad. Encyclopedia of Camam and Voca-
tiorial Guidance (Two Volumes). Néw York: Doubloday.
1978.

. ——Paradis, AddanAfLaboncuon.NowYo:k Messner,

_Smith, Gary R.; Vomdan,Barbara §.; Wini\ Charleg

: 1976.
Resnlck Harold S.; Gradwell, John B. Exploring Occupa-

tions in Englnearfng and Manufacturing . New York: :

McGraw-Hill Book Co., 1676. ' s
Schnirel, James R..Janklns Ron H. Exploring Occupations

in Communication and Graphlc Arts. New York: McGraw-

Hilt Book Co., 1976.

Exploring Marketing Occupaﬂons New
Book Co., 1976.

Walsh, Lawrence A. Exploring Transportatlon QOccupations.
New York: McGraw-Hill. Book Co., 1976. ~

Winn, Charles S., ed. Careers in Foous sories. New York

McGtawt-Hill Book Co.,.1976.

FILMS -

Aims lnstrucuonal Media Salvtces. lnc.. 626 Justin Ave.,
Glendale, CA 91201. . .
““Caraer Awarérniass, Why Work?,1873.

Amorioan Educaﬂonal Fllms. 132 Lasky Dr., Bevarly Hills, CA. .
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= Dropping Out 1972. °
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FILMSTRIPS I

Decislons, Dacisions, 1973.
Making a DecisionIs . . ., 1974.
Othaer Women, Othor Work, 1973.
People Who Fight Pallution, 1972.

- Paople Who Fix Things, 1872.

People Who Help Others, 1975..
People Who Make Things . 1971 (

ETC-TV, 6996 Millbrook Bivd., St. Louis, MO 63130.

Choosing Changes, 1874."

Center for Humanitigs, Inc., Two Holland Av& Wmte :

.. Plaing, NY 10603.

* Am | Worthwhile?, 1974 (sound -glide angram)

Encyclopedia Britannica Educational Corp., 425 N. Mlchlgan

Ave., Chicago, IL 60611. _
Your Working Future Serles, 1973. . ¢
The Child Care Worker .
Computer Carears *+ = - .
Fire Fighter ' - )
Dental Hygienist . o :
TV Service Technician . -
.Commercial Artist ¢ ' -
‘Insugance Salesman
Telephone Qperator

Guidance Assoclates, 757 Third Ave., New York, NY 10017

.Careors and Lifestylos Series, 1974.

Part Time Farmer L

Production Worker ' T
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" Surgeon i ‘
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Fire Fighter o ' . BRI
Corporate Executive - s o
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Jobs and Gender, 1971 (Parts | and i),
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